
New Language Dimensions 

Volume 3 (1) 2022 
ISSN: 2746-8968 (online) 

https://journal.unesa.ac.id/index.php/nld/index 

 

24 

 

 The Implementation of 3-2-1 Strategy in Teaching Reading 

through Online Learning 

 
Putu Melia Dewia,*, Ni Made Ratminingsihb, I Nyoman Pasek Hadi Saputrac 

 

 
a,b,c Universitas Pendidikan Ganesha, Indonesia 

*Corresponding author. E-mail address: melia@undiksha.ac.id  

 

 

ABSTRACT 

 

This study aimed to investigate the effect of the implementation of 3-2-1 strategy in 

teaching reading through online learning towards the eighth-grade students’ reading 

comprehension of SMP Negeri 4 Busungbiu. This study was an experimental research with 

Pretest-Posttest Control Group Design. Two classes of the eighth-grade students in SMP 

Negeri 4 Busungbiu were selected as the sample of the study through cluster random 

sampling technique. Class VIII C was the experimental group which was taught reading 

through online learning by using 3-2-1 strategy, while class VIII A was the control group 

which was taught by using the conventional method. The pre-test and post-test data obtained 

in this study were analyzed descriptively and inferentially using SPSS 23.0. The result of the 

data analysis showed that the students in the experimental group performed better than the 

students in the control group after being given treatment. It was proven by the result of the 

descriptive analysis that showed the mean score of the experimental group (81.29) was higher 

than the mean score of the control group (69.81) in the post-test. Furthermore, the result of 

the independent sample t-test showed that the p-value of pre-test was 0.535 (> α = 0.05) and 

the p-value of post-test was 0.000 (< α = 0.05). Thus, it can be concluded that the 

implementation of 3-2-1 strategy gave a significant effect on the eighth-grade students’ 

reading comprehension achievement of SMP Negeri 4 Busungbiu.  

 

Keywords: online learning, reading comprehension, 3-2-1 strategy 

 

INTRODUCTION 

 

  Reading is the most important skill which should be mastered by EFL students. It is 

considered as the basis for the development of other English language skills, such as 

speaking, listening, and writing (Mohaidat, 2018). Reading is the process of gaining 

information or knowledge from written text (Gilakjani & Sabouri, 2016). Anggeraini et al. 

(2020) further explained that reading is not a simple process since it requires students to 

construct meaning from text, process the information contained in the text, and relate it to 

their prior knowledge or experiences to interpret the information or messages conveyed by 

the writer of the text. In reading activities, students are needed to be able to comprehend the 

whole information contained in texts that they have read. Specifically, in teaching reading to 

EFL students, reading comprehension is a significant aspect to be emphasized by EFL 

teachers. Mohaidat (2018) explained that reading comprehension is the ability of students to 

construct the meaning of a text in the target language by connecting their prior knowledge 

and experience with the reading text, so they can build up a mental representation of the 
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information from the text. In line with that statement, Lambe (2017) stated that reading 

comprehension is a process of obtaining and understanding the whole information which 

presented in the text. Therefore, it can be inferred that fostering students’ reading 

comprehension is essential to be done by EFL teachers in teaching reading in EFL classes 

since reading comprehension will encourage the development of students’ language learning. 

  EFL students in Indonesia often face some difficulties in reading comprehension. The 

difficulties which usually faced by EFL students include difficulty in determining the main 

idea of the text, identifying specific information contained in the text, making inferences 

about the text, understanding vocabulary meaning based on its context, and also 

understanding sentence structure found in the text (Dambayana et al., 2021; Utami, 2017). It 

makes teaching reading in EFL classes more challenging for teachers. 

  The difficulties found by EFL students in reading comprehension can be caused by 

some factors. In the process of reading English texts, students are still difficult to comprehend 

the information or ideas in the text because they find a lot of unfamiliar vocabulary (Satriani, 

2018; Sianturi et al., 2020). If the amount of unfamiliar words found by the students is greater 

than the familiar ones, it will be harder for them to get the point of the text since there is a 

strong relationship between students’ vocabulary knowledge with reading comprehension. 

Sianturi et al. (2020) further stated that poor grammar mastery also becomes another factor 

that makes the students even more difficult to comprehend the text being read. Kasim & 

Raisha (2017) and Mubarok & Sofiana (2018) added that most of the students feel 

uninterested in reading because the teachers only use a conventional method to teach them. 

When the teachers use a conventional method in teaching reading for EFL students, they 

usually only give a reading text to the students and ask them to read the text by themselves. 

After that, students are asked to answer some questions about the text to measure their 

reading comprehension. If teachers always use the conventional method in teaching reading, 

it makes the students get bored easily and less motivated in reading so that they cannot 

comprehend the whole information in the text being read well. Another factor that also 

influences the success of students’ reading comprehension is reading motivation. Dambayana 

et al. (2021) explained that Indonesian EFL students’ motivation in reading is still low. This 

statement is supported by the Program for International Student Assessment (PISA) survey in 

2018. The survey revealed that the students’ reading comprehension in Indonesia is still 

regarded as very low because it sits in the 72nd position out of 77 surveyed countries 

(Schleicher, 2019 as cited in Dambayana et al., 2021). The low motivation in reading will 

make the students do not read the text well. Moreover, due to the occurrence of the Covid-19 

pandemic, all teaching and learning processes in Indonesia are conducted through online 

mode. As a result, the difficulties faced by EFL students in reading English texts will be 

greater. 

  Based on the preliminary observation which had been done in SMP Negeri 4 

Busungbiu, it was found that most of the students were not actively engaged and felt bored 

easily during the reading activities in EFL classes. They only read the text when the teacher 

asked them to read and answer some questions about the text given. During the occurrence of 

the Covid-19 pandemic, English teachers in SMP Negeri 4 Busungbiu taught reading 

materials such as reading narrative text, recount text, descriptive text, and other types of text 

in English classes through online learning. Reading activities through online learning increase 

the unwillingness of students to read the English text given properly. 

  Teaching reading in EFL classes in the 21st century requires EFL teachers to apply an 

innovative and effective teaching strategy. It means that teachers can not just simply give the 
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text and ask the students to read it by themselves. Asking students to read the text given from 

the beginning until the end of the text cannot guarantee that they will gain a good 

comprehension of the text that has been read. The teachers need more effort to provide clear 

guidance to the students in constructing the meaning of the text to achieve successful 

comprehension. One of the innovative and effective teaching reading strategies that can be 

implemented in teaching reading in EFL classes is 3-2-1 strategy. The 3-2-1 strategy is a 

reading strategy that consists of three components (Putri et al., 2017; Zygouris-Coe et al., 

2004). These components require students to summarize three important ideas from the text, 

find out two interesting things from the text, and formulate a question about the text to clarify 

certain information in the text which still confusing or not well understood. The 3-2-1 

strategy can provide clear guidance for students about what aspects should be given attention 

by them when reading a text.  

  The 3-2-1 strategy has some advantages in its application. The implementation of the 

3-2-1 strategy in teaching reading can increase students’ participation and engagement in 

reading comprehension activities, help students to be more concentrate on the text being read, 

guide students to get a better understanding of the information contained in the text which 

they read, and also develop students’ critical thinking about the text (Misnawati & Novita, 

2019; Zygouris-Coe et al., 2004). Besides that, they also asserted that this strategy can be 

used as a formative assessment in the process of teaching reading to the students and it can be 

adapted to any reading situation depending on the learning objectives, curriculum, and 

reading purposes.  

 Several studies had been conducted to investigate the effectiveness of implementing 

3-2-1 strategy for teaching reading in EFL offline classes. A study conducted by Putri et al. 

(2017) showed that there was a significant effect of implementing 3-2-1 strategy on the 

eighth-grade students’ reading comprehension achievement in SMP Negeri 4 Padang. A 

study also had been conducted by Juliantina & Lestari (2018) to analyze whether the use of 3-

2-1 strategy can give a significant effect or not on the tenth-grade students’ reading 

comprehension of recount text in SMA Negeri 1 Bahorok. The result of the study showed that 

the mean score of students’ reading comprehension on recount text in the experimental class 

after being taught reading using the 3-2-1 strategy was higher than the mean score of 

students’ reading comprehension in the control class which taught reading by using the 

conventional method. Zainurrahman & Djabir (2020) found in their study that the 

implementation of 3-2-1 strategy in teaching reading could significantly improve the eighth-

grade students’ reading comprehension achievement in Islamic Junior High School 1 in 

Ternate. Additionally, they also found that the students showed positive responses toward the 

use of the 3-2-1 strategy in reading text because of some reasons, such as the 3-2-1 strategy 

helped the students to escape from boredom while reading, gave them new learning 

experience, and helped them to maintain their focus and concentration on the text being read. 

Furthermore, Deliany et al. (2020) in their study also found that there was a significant effect 

of using the 3-2-1 strategy in teaching reading towards the eighth-grade students’ reading 

comprehension achievement on the narrative text in SMP Negeri 5 Jember. The findings of 

those previous studies had proven that 3-2-1 strategy was effective to be used in improving 

students’ reading comprehension. 

 Regarding the aforementioned studies, the 3-2-1 strategy can help EFL students to 

comprehend English texts better since it provides clear guidance for students about what 

aspects should be given attention while reading the texts. However, the implementation of 

this strategy is still hardly found in Bali, especially in the Buleleng regency. Moreover, 
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during the Covid-19 pandemic situation, all teaching and learning processes are conducted 

through online learning, so it is crucial to conduct research that investigates the effect of the 

implementation of 3-2-1 strategy in teaching reading through online learning in EFL classes. 

Thus, this study formulates one research question: (1) Is there any significant effect of 

implementing 3-2-1 strategy in teaching reading through online learning in EFL classes 

towards the eight-grade students’ reading comprehension in SMP Negeri 4 Busungbiu? 

 

METHOD 

 

 This research was an experimental study with Pretest-Posttest Control Group Design. 

Pretest-Posttest Control Group Design is a type of experimental research that involves two 

groups whereby one group receives the experimental treatment (experimental group) while 

the other group does not receive the experimental treatment (control group), and both groups 

are given pre-test and post-test (Fraenkel et al., 2012). The population of this research was 

eighth-grade students of SMP Negeri 4 Busungbiu in the academic year of 2021/2022. The 

total of the population was 154 students who were distributed into five classes, namely VIII 

A, VIII B, VIII C, VIII D, and VIII E. There were two classes selected as the sample of the 

study through a cluster random sampling technique, namely class VIII A and class VIII C in 

which each class consisted of 31 students. Class VIII A was assigned as the control group 

which was treated by using a conventional method. On the other hand, class VIII C was 

assigned as the experimental group which was treated by using the 3-2-1 strategy. The results 

of the normality test and homogeneity test of both groups before the treatment indicated that 

the two classes had a normal distribution as well as homogeneous. 

   There were two variables used in this research, namely an independent variable and a 

dependent variable. The independent variable was “3-2-1 strategy”, while the dependent 

variable was the students’ reading comprehension. Furthermore, there were two kinds of 

instruments used in this research, including instrument for treatment (teaching scenarios) and 

instrument for collecting data (reading comprehension tests). The teaching scenario for the 

experimental group was designed for teaching reading through online learning using the 3-2-

1 strategy, while the teaching scenario for the control group was designed using the 

conventional method. The reading comprehension test instrument which used to collect data 

in this research was divided into two, namely pre-test instrument and post-test instrument. A 

pre-test instrument was used to measure students’ reading comprehension of the experimental 

group and control group before the treatment, while a post-test instrument was used to 

measure students’ reading comprehension of both groups after given the treatment. 

   Before using the instruments, all of the instruments were tested. Teaching scenarios 

were consulted to the researcher’s supervisors before being implemented during the 

treatment. The pre-test and post-test instruments were checked first by two expert judges in 

terms of content validity to examine the appropriateness of items with the indicators. The 

results given by the expert judges were analyzed using Gregory formula to obtain the content 

validity. The results of Gregory’s formula showed that the value of pre-test content validity 

was 1.00 and the value of post-test content validity was also 1.00. It means that the content 

validity of pre-test and post-test instruments were in a very high level. Thus, it can be inferred 

that those instruments were valid in terms of content.  

   After measuring the content validity, the fpre-test fand fpost-test finstruments fwere ftried 

fout fon fthe f25 fninth-grade fstudents fof fSMP fNegeri f4 fBusungbiu. fThe fresults fof ftry-out ftests fwere 

fanalyzed fusing fANATES fprogram fto fmeasure fthe fempirical fvalidity fand freliability fof fthe ftests. 
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fFrom fthe fempirical fvalidity fresults, fit fwas ffound fthat fthere fwere f26 fitems fout fof f30 fitems fin fthe 

fpre-test finstrument fcategorized fas fvalid fitems fand fthere fwere f27 fitems fout fof f30 fitems fin fthe 

fpost-test finstrument fcategorized fas fvalid fitems. fFurthermore, fthe freliability ftest fresults 

findicated fthat fboth fpre-test fand fpost-test finstruments fhad fa fvery fhigh flevel fof freliability. 

fFinally, fboth fthe fpre-test fand fpost-test finstruments fused fby fthe fresearcher fto fcollect fdata fabout 

fstudents’ freading fcomprehension fconsisted fof f25 fmultiple-choice fquestions fwith ffour fanswer 

fchoices. 

  In fcollecting fthe fdata, ffirstly fthe fexperimental fgroup fand fthe fcontrol fgroup fwere fgiven fa 

fpre-test. fThe fresult fof fthe fpre-test fshowed fthe fstudents’ freading fcomprehension fachievement fin 

fthe fexperimental fclass fand fcontrol fclass fbefore fthe ftreatment. fAfter fadministering fthe fpre-test, 

fthe fexperimental fgroup fand fcontrol fgroup fwere fgiven ftreatment fthree ftimes fby ffollowing fthe 

flesson fplan fthat fhad fbeen fdesigned fby fthe fresearcher. fThe f3-2-1 fstrategy fwas fimplemented fin 

fteaching freading fthrough fonline flearning fusing fGoogle fMeet fin fthe fexperimental fgroup fand fthe 

fconventional fmethod fwas fused fin fteaching freading fthrough fonline flearning fin fthe fcontrol 

fgroup. fThe fkind fof ftext fwhich fwas ftaught fto fboth fgroups fduring fthe ftreatment fwas frecount ftext, 

fespecially fpersonal frecount ftext. fAfter fthe ftreatment fhad fbeen fdone ffor fthree fmeetings, fthe 

fexperimental fgroup fand fthe fcontrol fgroup fwere fgiven fa fpost-test. 

  The fdata fof fstudents’ fpre-test fand fpost-test fresults fobtained ffrom fthe fexperimental fgroup 

fand fcontrol fgroup fwere fanalyzed fthrough ftwo fforms fof fstatistical fanalysis, fnamely fdescriptive 

fstatistical fanalysis fand finferential fstatistical fanalysis fusing fSPSS f23.0. fThe fdescriptive fanalysis 

fwas fdone fin fterms fof fthe fmean, fmedian, frange, fvariance, fand fstandard fdeviation fto fshow fthe 

fsummary fof fthe fobtained fdata fin fthis fstudy. fMeanwhile, fthe finferential fanalysis fwas fconducted 

fto ftest fthe fhypothesis fthrough f2-tailed findependent fsample ft-test. fThe findependent fsample ft-test 

fwas fused fto ffind fout fwhether fthere fwas fa fsignificant fdifference fbetween fthe fmean fscore fof fthe 

fexperimental fgroup fand fthe fcontrol fgroup. fThe fqualifications fin fdetermining fthe fresult fof fthe 

fhypothesis ftesting fare fwhen fthe fsignificance fvalue fof fthe ftest fis flower fthan fthe fstandard falpha 

fvalue f(α f= f0.05), fthe falternative fhypothesis fof fthis fresearch fwhich fstated fthat f“There fis fa 

fsignificant feffect fof fimplementing f3-2-1 fstrategy fin fteaching freading fthrough fonline flearning fin 

fEFL fclasses ftowards fthe feighth-grade fstudents’ freading fcomprehension fin fSMP fNegeri f4 

fBusungbiu” fwas faccepted. fIn fcontrast, fwhen fthe fsignificance fvalue fof fthe ftest fis fhigher fthan fthe 

fstandard falpha fvalue f(α f= f0.05), fthe falternative fhypothesis fwas frejected. 

 

FINDINGS fAND fDISCUSSION 

 

 This fsection fpresents fthe ffindings fof fthe fresearch fwhich fconsist fof fdescriptive fstatistical 

fanalysis fand finferential fstatistical fanalysis fof fpre-test fand fpost-test fdata fobtained ffrom fthe 

fcontrol fgroup fand fexperimental fgroup. fThen, fit fis ffollowed fby fthe fdiscussion fwhich fpresents 

fthe fdescription fof fthe fresult fof fthis fresearch frelated fto fthe ftheory fconcerned fand fother frelated 

fresearch. 

 
DESCRIPTIVE fSTATISTICAL fANALYSIS 

 

 Descriptive fstatistical fanalysis fis fconducted fto fshow fthe fsummary fof fthe fobtained fdata 

fof fthe fresearch f(Fraenkel fet fal., f2012). fDescriptive fstatistics fin fthis fstudy fprovided finformation 

fabout fthe fmean, fmedian, frange, fvariance, fand fstandard fdeviation fof fboth fgroups’ fpre-test fand 

fpost-test fresults. 
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 Table f1 fbelow fpresented fthe fresult fof fdescriptive fstatistical fanalysis fof fpre-test fscores 

ffrom fthe fcontrol fgroup fand fthe fexperimental fgroup. f 

 
Table f1. fThe fDescriptive fAnalysis fResult fof fPre-test fScores 

 
 Control fGroup Experimental fGroup 

Valid 31 31 

Missing 31 31 

Mean 59.35 56.52 

Median 60.00 56.00 

Std. fDeviation f 18.391 17.397 

Variance 338.237 302.658 

Range 68 72 

Minimum 24 16 

Maximum 92 88 

 

   The fmean fscore fof fstudents’ fpre-test fin fthe fcontrol fgroup fwas fhigher fthan fthe fmean 

fscore fof fstudents’ fpre-test fin fthe fexperimental fgroup. fThe fmean fscore fof fthe fcontrol fgroup fwas 

f59.35 fand fthe fmean fscore fof fthe fexperimental fgroup fwas f56.52. fThe fmedian fof fpre-test fdata fin 

fthe fcontrol fgroup fwas f60.00, fwhile fthe fmedian fof fthe fexperimental fgroup’s fpre-test fdata fwas 

f56.00. fFurthermore, fin fthe fpre-test fdata fof fthe fcontrol fgroup, fthe fmaximum fscore fof fthe 

fstudents fwas f92 fand fthe fminimum fscore fwas f24. fThe frange fof fthe fpre-test fdata fin fthe fcontrol 

fgroup fwas f68 fwhich fwas fobtained fby fsubtracting f92 fwith f24. fIn fthe fpre-test fdata fof fthe 

fexperimental fgroup, fthe fmaximum fscore fof fthe fstudents fwas f88 fand fthe fminimum fscore fwas f16. 

fThus, fit fcould fbe fcalculated fthat fthe frange fof fthe fpre-test fdata fin fthe fexperimental fgroup fwas f72. 

fThe fvariance fof fthe fcontrol fgroup’s fpre-test fdata fwas f338.237, fwhile fthe fvariance fof fthe 

fexperimental fgroup fwas f302.658. fThe fvariance fof fthe fcontrol fgroup fwas fhigher fthan fthe 

fexperimental fgroup. fIt fshowed fthat fthe fpre-test fscore fof fthe fstudents fin fthe fcontrol fgroup fwas 

fmore fspread fout fthan fthe fstudents’ fscore fin fthe fexperimental fgroup. fThe fstandard fdeviation fof 

fpre-test fdata fin fthe fcontrol fgroup fwas f18.391 fand fthe fstandard fdeviation fof fthe fexperimental 

fgroup fwas f17.397. fThe fcontrol fgroup fhad fa fstandard fdeviation fthat fwas fhigher fthan fthe 

fexperimental fgroup. fIt fmeans fthat fthe fcontrol fgroup fhad fmore fvariety fof fscores. f f f f f f f 

  Table f2 fbelow fshowed fthe fdescriptive fstatistical fanalysis fresult fof fpost-test fscores ffrom 

fthe fcontrol fgroup fand fthe fexperimental fgroup. f f f f f f f f f f 

 
                                      Table f2. fThe fDescriptive fAnalysis fResult fof fPost-Test fScores f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f 

f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f 

f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f 

f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f 

f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f  f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f f 
 Control fGroup Experimental fGroup 

Valid 31 31 

Missing 31 31 

Mean 69.81 81.29 

Median 72.00 84.00 

Std. fDeviation f 10.775 8.541 

Variance 116.095 72.946 

Range 40 32 

Minimum 52 64 

Maximum 92 96 
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  The fexperimental fgroup fhad fa fhigher fmean fscore fthan fthe fcontrol fgroup fin fthe fpost-test. 

fThe fcontrol fgroup’s fmean fscore fof fpost-test fwas f69.81, fwhile fthe fexperimental fgroup’s fmean 

fscore fof fpost-test fwas f81.29. fThe fmedian fof fpost-test fdata fin fthe fcontrol fgroup fwas f72.00 fand 

fthe fmedian fof fpost-test fdata fin fthe fexperimental fgroup fwas f84.00. fIn fthe fpost-test fdata fof fthe 

fcontrol fgroup, fthe fmaximum fscore fof fthe fstudents fwas f92 fand fthe fminimum fscore fwas f52. fThe 

frange fwas fcalculated fby fsubtracting f92 fwith f52. fThus, fthe frange fof fthe fpost-test fdata fin fthe 

fcontrol fgroup fwas f40. fIn fthe fpost-test fdata fof fthe fexperimental fgroup, fthe fmaximum fscore fof fthe 

fstudents fwas f96 fand fthe fminimum fscore fwas f64. fFrom fthese fmaximum fand fminimum fscores, fit 

fcould fbe fcalculated fthat fthe frange fof fthe fpost-test fdata fin fthe fexperimental fgroup fwas f32. fThe 

fvariance fof fpost-test fdata fin fthe fcontrol fgroup fwas f116.095, fwhile fthe fvariance fof fthe 

fexperimental fgroup fwas f72.946. fThe fvariance fof fthe fcontrol fgroup fwas fhigher fcompared fto fthe 

fexperimental fgroup. fTherefore, fit fcould fbe fconcluded fthat fthe fpost-test fscore fof fthe fstudents fin 

fthe fcontrol fgroup fwas fmore fspread fout fthan fthe fscore fof fthe fstudents fin fthe fexperimental fgroup. 

fFurthermore, fthe fstandard fdeviation fof fthe fcontrol fgroup’s fpost-test fdata fwas f10.775 fand fthe 

fstandard fdeviation fof fthe fexperimental fgroup fwas f8.541. fThe fstandard fdeviation fof fthe 

fexperimental fgroup fwas flower fthan fthe fcontrol fgroup. fIt findicated fthat fthe fmean fof fthe fstudents 

fin fthe fexperimental fgroup fwho ftaught freading fby fusing f3-2-1 fstrategy fcould fbe fsaid fmore 

frepresentative fcompared fto fthe fmean fof fthe fcontrol fgroup. 

 
COMPARISON fOF fSCORES fBETWEEN fBOTH fGROUPS 

 

  After fconducting fthe fdescriptive fstatistical fanalysis ffor fthe fcontrol fgroup fand 

fexperimental fgroup, fthe fresults fof fstudents’ freading fcomprehension fscores fin fpre-test fand fpost-

test fwould fbe fcompared fto fget fan foverview fof fthe fscores fbetween fboth fgroups fbefore fand fafter 

fthe ftreatment fand fto fsee fthe fprogress fachieved fin feach fgroup. fThe foverview fof fpre-test fand 

fpost-test fscores fbetween fboth fgroups fcould fbe fseen fin fFigure f1 fbelow. 

 

 

 
 
 

Figure f1. fOverview fof fBoth fGroups’ fScores 

 

  Figure f1 fabove fillustrated fthat fthe fpre-test fmean fscore fof fthe fexperimental fgroup fwas 

f56.52 fand fthe fpre-test fmean fscore fof fthe fcontrol fgroup fwas f59.35. fThe fpre-test fmean fscore fof 

fthe fexperimental fgroup fwas flower fthan fthe fcontrol fgroup. fThis freflected fthat fthe fstudents fin fthe 
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fexperimental fgroup fhad flower freading fcomprehension fachievement fthan fthe fstudents fin fthe 

fcontrol fgroup fbefore fgiven fthe ftreatment. f 

   Figure f1 fabove falso fshowed fthe foverview fof fthe fpost-test fmean fscores fof fboth fgroups. 

fThe fpost-test fmean fscore fof fstudents fin fthe fexperimental fgroup fincreased fsignificantly ffrom fits 

fpre-test fmean fscore fwhich fwas ffrom f56.52 fto f81.29. fIt fshowed fthat fthe fimprovement fof fthe 

fmean fscore fin fthe fexperimental fgroup ffrom fpre-test fto fpost-test fwas f24.77 fpoints. fIn fthe fcontrol 

fgroup, fthere fwas falso fan fimprovement fin fits fmean fscore ffrom fpre-test fto fpost-test fwhich fwas 

ffrom f59.35 fto f69.81. fIt findicated fthat fthe fimprovement fof fthe fmean fscore fin fthe fcontrol fgroup 

ffrom fpre-test fto fpost-test fwas f10.46 fpoints. fEven fthough fboth fgroups fshowed fimprovement fin 

fthe fpost-test fresult, fthe fimprovement fof fthe fmean fscore fin fthe fcontrol fgroup fwas fnot fas fhigh fas 

fthe fexperimental fgroup. fThus, fit fcould fbe fconcluded fthat fthe fstudents fin fthe fexperimental fgroup 

fachieved fhigher freading fcomprehension fachievement fthan fthe fstudents fin fthe fcontrol fgroup 

fafter fthe fexperimental fgroup ftaught freading fusing fthe f3-2-1 fstrategy. 

 
INFERENTIAL fSTATISTICAL fANALYSIS 

 

 Inferential fstatistical fanalysis frefers fto fthe fstatistical fanalysis fprocedure fthat fallows fthe 

fresearcher fto fmake finference fabout fthe fpopulation fbased fon ffindings ffrom fthe fsample f(Fraenkel 

fet fal., f2012). fAfter fthe fpre-test fdata fand fpost-test fdata fof fthe fcontrol fgroup fand fexperimental 

fgroup fwere fanalyzed fdescriptively, fthe fdata fwere ffurther fanalyzed fusing finferential fstatistical 

fanalysis. fThe finferential fstatistical fanalysis fwas fconducted fthrough fhypothesis ftesting f(t-test) fto 

ffind fout fwhether fthe fdifference fbetween fthe fmean fscore fof fthe fexperimental fgroup fand fthe 

fcontrol fgroup fwas fsignificant for fnot. fBefore fconducting fthe fhypothesis ftesting f(t-test), fthe 

fnormality ftest fand fthe fhomogeneity ftest fwere fconducted ffirst fto fensure fthat fthe fdata fwere 

fnormally fdistributed fand fhomogeneous. 

  The fnormality ftest fwas fconducted fto ffind fout fwhether fthe fdata fwere fnormally fdistributed 

for fnot. fIn fthis fstudy, fthe fresearcher fused fKolmogorov-Smirnov fstatistics fto ftest fthe fnormality fof 

fpre-test fdata fand fpost-test fdata ffrom fthe fexperimental fgroup fand fcontrol fgroup. fBased fon fthe 

fresult fof fnormality ftest fof fpre-test, fthe fsignificance fvalue fof fKolmogorov-Smirnov fof fpre-test 

fdata fin fthe fcontrol fgroup fwas f0.200 f(> f0.05) fand fthe fsignificance fvalue fin fthe fexperimental 

fgroup fwas f0.171 f(> f0.05). fSince fthe fsignificance fvalues fof fboth fgroups fhad fexceeded f0.05, fit 

fcould fbe fconcluded fthat fthe fpre-test fdata fof fthe fcontrol fgroup fand fexperimental fgroup fwere 

fnormally fdistributed. fFurthermore, fthe fresult fof fnormality ftest fof fpost-test fdata fshowed fthat fthe 

fsignificance fvalue fof fKolmogorov-Smirnov fof fpost-test fdata fin fthe fcontrol fgroup fwas f0.200 f(> 

f0.05) fand fthe fsignificance fvalue fin fthe fexperimental fgroup fwas f0.122 f(> f0.05). fThe fsignificance 

fvalues fof fboth fgroups fwere fmore fthan f0.05. fIt findicated fthat fthe fpost-test fdata fof fthe fcontrol 

fgroup fand fthe fexperimental fgroup fhad fa fnormal fdistribution.   

 The fhomogeneity ftest fwas fdone fto fdetermine fwhether fthe fvariances fof fthe fobtained fdata 

fwere fhomogeneous for fnot. fLevene’s fstatistic fwas fused fto ftest fthe fhomogeneity fof fthe fpre-test 

fdata fand fpost-test fdata fin fthis fstudy. fFrom fthe fresult fof fthe fhomogeneity ftest fof fpre-test fdata, fit 

fcould fbe fseen fthat fthe fsignificance fvalue fof fthe fdata fwas f0.410 f(> f0.05). fIt findicated fthat fthe 

fvariances fof fthe fpre-test fdata ffrom fthe fcontrol fgroup fand fthe fexperimental fgroup fwere 

fhomogeneous. fFurthermore, fthe fhomogeneity ftest fof fpost-test fdata fshowed fthat fthe 

fsignificance fvalue fof fthe fdata fwas f0.134 f(> f0.05). fThus, fit fcould fbe fconcluded fthat fthe fpost-test 

fdata fof fboth fgroups fin fthis fstudy fwere falso fcategorized fas fhomogeneous. 
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 After fensuring fthat fthe fpre-test fdata fand fpost-test fdata fobtained fin fthis fstudy fhad fbeen 

fnormally fdistributed fand fhomogeneous, fthe fdata fwere ffurther fanalyzed finferentially fthrough 

fhypothesis ftesting fby fusing f2-tailed findependent fsample ft-test. 

 
T-TEST fRESULT fOF fPRE-TEST fSCORES 

 

The fresult fof ft-test fanalysis fof fpre-test fscores fof fthe fcontrol fgroup fand fthe fexperimental 

fgroup fwas fpresented fin fTable f3 fbelow. 

 
Table f3. fIndependent fSample fT-Test fResult fof fPre-Test fScores 

 

 

 

 

 

 

Levene's 

fTest ffor 

fEquality 

fof 

fVariances t-test ffor fEquality fof fMeans 

F Sig. t df 

Sig. f 

(2-

tailed) 

Mean f 

Difference 

Std. 

Error 

fDifference 

95% 

fConfidence 

fInterval fof fthe 

fDifference 

Lower Upper 

Score 

 

 

 

Equal 

fvariances 

fassumed 

.689 .410 .624 60 .535 2.839 4.547 -6.256 11.934 

Equal 

fvariances 

fnot 

fassumed 

  .624 59.816 .535 2.839 4.547 -6.257 11.934 

 

  From fthe fresult fof fthe findependent fsample ft-test fabove, fit fcould fbe fseen fthat fthe fvalue fof 

fSig. f(2-tailed) fof fthe fdata fwas f0.535. fThe fsignificance fvalue fof fthe fdata fwas fhigher fthan fthe 

fstandard falpha f(α f= f0.05). fIt fmeans fthat fthere fwas fno fsignificant fmean fdifference fin fthe fpre-test 

fresult fbetween fboth fgroups. fIn fconclusion, fthe fmean fscore fof fstudents’ freading fcomprehension 

fin fthe fcontrol fgroup fwas fnot fsignificantly fdifferent ffrom fthe fmean fscore fof fstudents’ freading 

fcomprehension fin fthe fexperimental fgroup fbefore fgiven fthe ftreatment. 

 
T-TEST fRESULT fOF fPOST-TEST fSCORES 

 

Table f4 fbelow fpresented fthe ft-test fresult fof fpost-test fscores fof fthe fcontrol fgroup fand fthe 

fexperimental fgroup fafter fgiven fthe ftreatment. 
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Table f4. fIndependent fSample fT-Test fResult fof fPost-Test fScores 

 

Levene's fTest 

ffor fEquality 

fof fVariances t-test ffor fEquality fof fMeans 

F Sig. t df 

 

Sig. f 

(2-

tailed) 

Mean 

Diffe-

rence 

Std. fError 

fDifference 

95% fConfidence 

fInterval fof fthe 

fDifference 

Lower Upper 

Score Equal 

fvariances 

fassumed 

2.311 .134 
 f f-

4.650 
60 .000 -11.484 2.469 -16,423 -6,544 

Equal 

fvariances 

fnot 

fassumed 

  -4.650 57.029 .000 -11.484 2,469 -16,429 -6,539 

 

 Based fon fthe fresult fof fthe findependent fsample ft-test fof fpost-test fscores fas fshown fin 

fTable f4 fabove, fthe fvalue fof fSig. f(2-tailed) fof fthe fdata fwas f0.000. fThe fsignificance fvalue fof fthe 

fdata fwas flower fthan fthe fstandard falpha fvalue f(α f= f0.05). fIt findicated fthat fthere fwas fa fsignificant 

fdifference fbetween fthe fmean fscore fof fstudents fin fthe fexperimental fgroup fwho ftaught freading 

fthrough fonline flearning fby fusing fthe f3-2-1 fstrategy fand fthe fmean fscore fof fstudents fin fthe 

fcontrol fgroup fwho ftaught freading fthrough fonline flearning fusing fthe fconventional fmethod. 

fThus, fthe falternative fhypothesis f(Hα) fof fthis fresearch fwhich fstated fthat f“There fis fa fsignificant 

feffect fof fimplementing f3-2-1 fstrategy fin fteaching freading fthrough fonline flearning fin fEFL 

fclasses ftowards fthe feighth-grade fstudents’ freading fcomprehension fin fSMP fNegeri f4 

fBusungbiu” fwas faccepted. 

 
DISCUSSION 

 

 Referring fto fthe fresults fof fdescriptive fanalysis fand finferential fanalysis fexplained 

fpreviously, fthe fstudents fin fthe fexperimental fgroup fwho fwere ftreated fusing fthe f3-2-1 fstrategy 

fgot fhigher freading fcomprehension fachievement frather fthan fthe fstudents fin fthe fcontrol fgroup 

fwho fwere ftreated fusing fthe fconventional fmethod fin fthe fpost-test. fIt findicated fthat fthe 

fimplementation fof f3-2-1 fstrategy fin fteaching freading fthrough fonline flearning fgave fa fsignificant 

feffect fon fthe feighth-grade fstudents’ freading fcomprehension fof fSMP fNegeri f4 fBusungbiu. fThe 

f3-2-1 fstrategy fwas fmore feffective fto fbe fused fin fteaching freading fcomprehension fto fthe fstudents 

fcompared fto fthe fconventional fmethod. 

 The fresult fof fthis fstudy fwas falso fconfirming fthe fresults fof fthe fstudies fon fthe 

fimplementation fof f3-2-1 fstrategy fconducted fby fother fresearchers. fFirst, fPutri fet fal. f(2017) fdid 

fquasi-experimental fresearch fto finvestigate fthe feffect fof fthe fimplementation fof f3-2-1 fstrategy fon 

fthe feighth-grade fstudents’ freading fcomprehension fin fSMP fNegeri f34 fPadang. fThe fresult fof fthe 

fstudy ffound fthat fthe fstudents fwho fwere ftaught freading fusing fthe f3-2-1 fstrategy fperformed 

fsignificantly fbetter fin fcomprehending fthe ftext frather fthan fthe fstudents fwho fwere ftaught freading 
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fusing fthe fconventional fmethod. fIt fmeant fthat fthe f3-2-1 fstrategy fgave fa fsignificant feffect fon fthe 

feighth-grade fstudents’ freading fcomprehension. fSecond, fMisnawati f& fNovita f(2019) fconducted 

fa fclassroom faction fresearch fon fthe ffirst-year fstudents fof fMAN fGandapura. fIn ftheir fresearch, 

fthey fapplied fthe f3-2-1 fstrategy fto fimprove fstudents’ freading fcomprehension. fThe fresult fof fthe 

fstudy frevealed fthat fthe fimplementation fof f3-2-1 fstrategy fhad fimproved fthe fstudents’ freading 

fcomprehension fachievement. fIt fcould fhappen fbecause fmost fof fthe fstudents ffelt feasier fin 

fidentifying fand fsummarizing fthe fmain fidea fand fspecific finformation ffrom fthe ftext fgiven fby 

fusing fthe f3-2-1 fstrategy. fThird, fZainurrahman f& fDjabir f(2020) fdid fa fclassroom faction fresearch 

frelated fto fthe fimplementation fof f3-2-1 fstrategy fin fteaching freading fto fthe feighth-grade fstudents 

fof fIslamic fJunior fHigh fSchool f1 fin fTernate. fThe fresult fof fthe fstudy falso fshowed fthat fthe fuse fof 

f3-2-1 fstrategy fin fteaching freading fcould fsignificantly fimprove fthe fstudents’ freading 

fcomprehension. fIt findicated fthat fthe f3-2-1 fstrategy fgave fa fpositive fimpact fon fthe fstudents. 

 Research fconducted fby fJuliantina f& fLestari f(2018) frevealed fthat fthe f3-2-1 fstrategy fgave 

fa fpositive finfluence fon fstudents’ freading fcomprehension fof frecount ftext fas fthey ffound fthat fthe 

fmean fscore fof fthe fexperimental fgroup fwhich ftaught freading fusing fthe f3-2-1 fstrategy fwas fhigher 

fthan fthe fcontrol fgroup fwhich ftaught freading fusing fthe fconventional fmethod. fThe fresearch fwas 

fapplied fto fthe ftenth-grade fstudents fof fSenior fHigh fSchool. fIt fwas fdifferent ffrom fthe fcurrent 

fresearch fwhich finvestigated fthe feffect fof fthe fimplementation fof f3-2-1 fstrategy fon fthe feighth-

grade fstudents’ freading fcomprehension fof frecount ftext. fYet, fboth fof fthe fresearch fshowed 

fsimilar fconclusion fabout fthe fpositive feffect fof f3-2-1 fstrategy ftowards fstudents’ freading 

fcomprehension fachievement, fespecially fon frecount ftext. fIt fmeans fthat fthe f3-2-1 fstrategy fcan fbe 

fused ffor fteaching freading fcomprehension fboth fin fJunior fHigh fSchool fstudents fand fSenior fHigh 

fSchool fstudents. 

 The f3-2-1 fstrategy fis fnot fonly fcan fbe fused fto fteach freading ffor frecount ftext fas fwhat fhad 

fbeen fdone fin fthe fcurrent fresearch fbut fit falso fcan fbe fused fto fteach fdifferent fkinds fof ftext, fsuch fas 

fhortatory fexposition ftext fand fnarrative ftext. fChotib f(2018) fconducted fquasi-experimental 

fresearch fto ffind fout fwhether fthe fuse fof f3-2-1 fstrategy fin fteaching freading fgave fa fsignificant 

feffect for fnot fon fthe feleventh-grade fstudents’ freading fcomprehension fof fhortatory fexposition 

ftext fin fSMAN f10 fTangerang fSelatan. fIn fhis fresearch, fChotib f(2018)found fthat fthe fuse fof f3-2-1 

fstrategy fin fteaching freading fhas fan feffect fin fimproving fthe feleventh-grade fstudents’ freading 

fcomprehension fof fhortatory fexposition ftext. fNada f(2019) fand fDeliany fet fal. f(2020) fdid 

fexperimental fresearch fto fexamine fthe feffect fof fapplying f3-2-1 fstrategy fin fteaching fnarrative 

ftext fto fthe feighth-grade fstudents. fThe ffindings fof fthe fresearch fdone fby fNada f(2019) fand 

fDeliany fet fal. f(2020) frevealed fthat fthere fwas fa fsignificant feffect fof fapplying fthe f3-2-1 fstrategy 

fon fthe feighth-grade fstudents’ freading fcomprehension fachievement fof fnarrative ftext. fThose 

fprevious fresearch ffound fa fsimilar fresult fwith fthe fresult fof fthis fcurrent fresearch fin fwhich fthe f3-2-

1 fstrategy fgave fa fsignificant feffect fin fimproving fstudents’ freading fcomprehension fachievement 

fbut fin fdifferent fkinds fof ftext. 

 The fimplementation fof f3-2-1 fstrategy fresulted fin fa fbetter fability fof fstudents fin 

fcomprehending freading ftext, fespecially frecount ftext fwhich fwas ftaught fduring fthe ftreatment. 

fThere fwere fsome fsignificant finfluences fof fthe f3-2-1 fstrategy fwhich fcontributed fto fthe fsuccess 

fof fstudents fin fcomprehending fthe ftext. fWhen fstudents fwere ftold fabout fthe fuse fof f3-2-1 fstrategy 

fto fassist ftheir freading fcomprehension, fthey fwere fenthusiastic fto fknow fabout fit fsince fthey fhad 

fnever fbeen ftrained fto fuse fany fkind fof fstrategy fto fread fEnglish ftexts. fThe fimplementation fof fthe 

f3-2-1 fstrategy fhelped fstudents fto fbe fmore fconcentrated fin ftheir freading. fThe fstudents fseem fso 

ffocused fin fgetting finformation ffrom fthe ftext fgiven fsince fthey fneed fto ffill fin fthe f3-2-1 fstrategy 

fchart fbased fon fthe finformation fthey fgot ffrom fthe ftext. fIt fmade fthe fstudents ftrained fto fbe factive 
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freaders. fThe fimplementation fof fthe f3-2-1 fstrategy falso fmade fstudents ffeel fmotivated fin freading 

fEnglish ftexts fsince fthe fsteps fof fthe f3-2-1 fstrategy fprovide fclear fguidance ffor fthem fto ftruly 

fcomprehend fthe fwhole finformation fpresented fin fthe ftext fbeing fread. fIn faddition, fwhen 

fdiscussing fthe f3-2-1 fstrategy fchart fthat fhas fbeen ffilled fwith fthe finformation fabout fthe ftext 

fgiven, feach fstudent fwas fgiven fchance fto fparticipate fin fsharing ftheir fcomprehension fof fthe ftext. 

fIt findicated fthat fthe fimplementation fof fthe f3-2-1 fstrategy fcould fimprove fstudents’ fparticipation 

fin fthe flearning fprocess. fThe fadvantages fof fthe fimplementation fof fthe f3-2-1 fstrategy ffound fin 

fthis fcurrent fresearch fwere falso fconsistent fwith fthe fadvantages fof fthe f3-2-1 fstrategy fstated fby 

fZygouris-Coe fet fal. f(2004), fMisnawati f& fNovita f(2019), fand fZainurrahman f& fDjabir f(2020). 

fAs fexplained fby fZygouris-Coe fet fal. f(2004), fthe fimplementation fof fthe f3-2-1 fstrategy fin 

fteaching freading fcan fmaximize fstudents’ finteraction fwith fthe freading ftext fgiven, fhelp fstudents 

fto fmaintain ftheir fconcentration fon fthe ftext fbeing fread, fand fgive fclear fguidance fto fmake fstudents 

funderstand fthe fwhole fcontext fof fthe ftext fbeing fread fbetter. fFurthermore, fthe ffindings fof fstudies 

fby fMisnawati f& fNovita f(2019) fand fZainurrahman f& fDjabir f(2020) fwhich fapplied fthe f3-2-1 

fstrategy fin fteaching freading frevealed fthat fthe f3-2-1 fstrategy fis fvery fhelpful fto fguide fstudents fin 

fidentifying fand fsummarizing fthe fmain fidea fand fspecific finformation fof fthe ftext fand fit falso fcan 

fhelp fthe fstudents fto fbe factive freaders fand ffeel fmotivated fin fthe freading factivities fin fthe fclass. 

fOverall, fthis fcurrent fresearch ffound fthat fthe f3-2-1 fstrategy fwas fan feffective fstrategy ffor 

fteaching freading fin fEFL fclasses. f 

 Based fon fthe fexplanation fabove, fthe fresult fof fthis fstudy fhas fmet fthe ftheory fand 

fsupported fthe fclaims fof fother frelated fresearch. fThis fstudy freflected fthat f3-2-1 fstrategy fwas fa 

fteaching fstrategy fthat fcould fgive fa fpositive fimpact fon fstudents’ freading fcomprehension. 

fFinally, fit fcould fbe fconcluded fthat fthere fwas fa fsignificant feffect fof f3-2-1 fstrategy fon fthe feighth-

grade fstudents’ freading fcomprehension fof fSMP fNegeri f4 fBusungbiu fin fthe facademic fyear 

f2021/2022 fafter fgiven ftreatment fin fwhich fstudents fwho fwere ftaught freading fby fusing f3-2-1 

fstrategy fperformed fbetter fin freading fcomprehension fthan fthe fstudents fwho fwere ftaught fby 

fusing fthe fconventional fmethod.  

 

CONCLUSION 

 

 The fresearch ffindings fand fdiscussion fshowed fthat fthere fwas fa fsignificant feffect fof 

fimplementing f3-2-1 fstrategy fin fteaching freading fthrough fonline flearning fin fEFL fclasses 

ftowards fthe feighth-grade fstudents’ freading fcomprehension fof fSMP fNegeri f4 fBusungbiu. fIt fwas 

fsupported fby fthe fresult fof fthe findependent fsample ft-test fof fpost-test fscores ffrom fthe 

fexperimental fgroup fand fcontrol fgroup. fThe findependent fsample ft-test fresult fof fthe fpost-test 

fscores frevealed fthat fthe fvalue fof fSig. f(2-tailed) fwas f0.000, fwhich fwas flower fthan f0.05. fIt 

findicated fthat fthe fexperimental fgroup fand fthe fcontrol fgroup fhad fa fsignificant fmean fdifference 

fafter fgiven fthe ftreatment, fso fthe falternative fhypothesis fof fthis fresearch fwas faccepted. fThe 

fstudents fin fthe fexperimental fgroup fafter fbeing ftaught freading fthrough fonline flearning fusing fthe 

f3-2-1 fstrategy fgot fbetter fachievement fin freading fcomprehension frather fthan fthe fstudents fin fthe 

fcontrol fgroup fwho fwere ftaught freading fthrough fonline flearning fusing fthe fconventional fmethod. 

fIn fconclusion, fthe fresearch fproved fthat fthe fimplementation fof fthe f3-2-1 fstrategy fin fteaching 

freading fthrough fonline flearning fhad fimproved fthe freading fcomprehension fachievement fof 

feighth-grade fstudents fin fJunior fHigh fSchool. f 

 This fresearch fhas ffound fthat fthe fimplementation fof f3-2-1 fstrategy fgave fa fpositive 

fimpact fon fstudents’ freading fcomprehension fachievement. fTherefore, fit fis fsuggested ffor fEnglish 

fteachers fto fuse fthe f3-2-1 fstrategy fin fteaching freading fcomprehension fin fEFL fclasses fsince fit fis 
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feffective fto fimprove fthe fstudents’ freading fcomprehension. fThis fteaching freading fstrategy fwill 

fhelp fstudents fto fbe fmore ffocused fon fwhat fthey fread fso fthat fthey fwill fbe fable fto fcomprehend fthe 

fwhole finformation fof fthe ftext fbetter. fAdditionally, fthe fimplementation fof fthe f3-2-1 fstrategy 

falso fcan ftrain fthe fstudents fto fbe fmore factive freaders. fFor fstudents, fit fis falso frecommended fto fuse 

fthe f3-2-1 fstrategy fin ftheir fdaily freading factivities fas fguidance fto fpractice fand fimprove ftheir 

freading fcomprehension fskills. fFor fother fresearchers fwho fare finterested fto fconduct fsimilar 

fresearch, fit fis fsuggested fto fimprove fit fby fconducting fsimilar fresearch fwith fdifferent fresearch 

fdesigns, fdifferent fpopulations, fand fdifferent fgenres fof fthe ftext. fIt fis falso fsuggested fto ffind fout 

fabout fthe fstudents’ fopinions for fresponses fregarding fthe fimplementation fof fthe f3-2-1 fstrategy 

ffor fteaching freading fin fonline flearning. 
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