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Phenomenon/Issue: Multicultural education plays a crucial role in 

fostering tolerance, empathy, and inclusivity in diverse societies like 

Indonesia. Despite its importance, the implementation of multicultural 

education faces significant challenges, particularly in rural areas where 

resources and teacher training are limited. This disparity creates unequal 

opportunities for students to benefit from inclusive education. 

Purpose: The purpose of this study is to examine the impact of 

multicultural education on students' attitudes toward diversity, 

particularly in terms of tolerance and inclusivity. Additionally, the study 

aims to identify the key challenges faced by educators in delivering 

multicultural content, with a focus on rural and urban school disparities. 

Novelty: This research provides fresh insights into the urban-rural divide 

in multicultural education in Indonesia. It highlights the importance of 

equitable resource allocation and professional development for teachers, 

which has been under-explored in previous studies. 

Research Methods: A qualitative case study approach was employed, 

using semi-structured interviews and classroom observations. Data were 

collected from teachers, students, and school stakeholders in both urban 

and rural areas. Thematic analysis was used to identify patterns and 

themes in the data. 

Results: The findings show that multicultural education improves 

students' tolerance and empathy, but its effectiveness is hindered by 

resource limitations and inadequate teacher training, especially in rural 

areas. 

Research Contributions: This study contributes to the literature by 

emphasizing the need for equitable resource distribution and 

comprehensive teacher training. It offers recommendations for policy 

reforms that can enhance the implementation of multicultural education, 

particularly in under-resourced regions, to promote inclusivity and social 

cohesion. 
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INTRODUCTION 
Multicultural education has gained significant importance in various countries, including Indonesia, as 

a critical approach to addressing the challenges of ethnic, cultural, religious, and linguistic diversity. 

Indonesia, with its vast geographical expanse and immense diversity, presents a unique setting where 

the principles of multiculturalism can play a crucial role in promoting social harmony and national 

unity. With over 17,000 islands and more than 300 ethnic groups, Indonesia faces significant challenges 

in creating cohesive social integration. In this context, multicultural education emerges as a pivotal 

strategy for teaching younger generations about the value of understanding, respecting, and celebrating 

differences within diversity. 

Multiculturalism is broadly defined as a situation in which different cultural or racial groups coexist 

with equal rights and opportunities, without any group being seen as inferior (Sani, 2023). This idea 

suggests that a society is enriched by the preservation, respect, and promotion of cultural diversity, 

which, in turn, strengthens national identity and cohesion. The role of multicultural education, therefore, 

is to create an environment where cultural differences are not only acknowledged but also encouraged 

to thrive harmoniously. 

In the Indonesian context, education systems are increasingly integrating multicultural principles to 

foster inclusivity and reduce ethnic and cultural biases. Studies have shown that such education can 

promote tolerance, reduce prejudice, and enhance intercultural understanding among students from 

diverse backgrounds (Karman, 2020). However, despite these positive outcomes, the implementation 

of multicultural education in Indonesia still faces significant challenges, particularly related to unequal 

access to quality education, socio-economic disparities, and regional differences. 

Theoretically, multicultural education is rooted in several key frameworks. Two prominent theories that 

guide the concept of multiculturalism are the Melting Pot Theory and the Salad Bowl Theory. The 

Melting Pot Theory posits that immigrants from different cultural backgrounds will eventually 

assimilate into a dominant culture, blending their unique characteristics into one homogeneous society. 

On the other hand, the Salad Bowl Theory suggests a more liberal approach, where cultural groups 

coexist while maintaining distinct cultural identities, contributing to a heterogeneous society. In 

Indonesia’s case, the Salad Bowl Theory appears more applicable, as the country’s educational and 

social frameworks strive to maintain cultural distinctiveness while promoting national unity. 

This research is framed by the critical need to assess the effectiveness of multicultural education 

practices in fostering inclusivity, reducing cultural and ethnic biases, and promoting societal cohesion. 

Quantitative studies focusing on the attitudes of students and teachers toward multicultural principles 

are essential to evaluate how well these objectives are being met in Indonesian schools. Furthermore, 

exploring the relationships between multicultural education and key outcomes, such as tolerance, 

empathy, and social responsibility, will provide valuable insights into the efficacy of these educational 

interventions. 

Empirical research has demonstrated that schools are key agents in shaping students' attitudes toward 

diversity. Studies indicate that a school’s multicultural curriculum can positively influence students’ 

perception of their peers from different ethnic, cultural, or religious backgrounds (Abdullah, 2021). 

However, the extent of these positive influences often depends on the quality of the curriculum, the 

training of educators, and the inclusivity of the school environment. 

Given the importance of this issue, this study aims to examine the direct and indirect impacts of 

multicultural education on student attitudes in a variety of educational settings across Indonesia. The 

primary goal is to quantitatively measure how exposure to multicultural education correlates with 

students' understanding and appreciation of diversity. Additionally, the study will assess whether 

regional or socio-economic disparities influence these outcomes, providing a broader picture of the 

implementation of multicultural education throughout the country. 

Multicultural education is vital for fostering a more inclusive society in Indonesia. By equipping 

students with the knowledge and skills to appreciate cultural diversity, education systems can help 

mitigate cultural conflicts and strengthen social cohesion. This research seeks to contribute to this 

growing field by offering a quantitative analysis of how well Indonesia’s educational institutions are 

fostering these ideals. It will explore both the successes and challenges in the implementation of 

multicultural education, providing recommendations for future policy improvements to enhance 

cultural harmony within Indonesian society. 

https://journal.unesa.ac.id/index.php/jpap


Jurnal Pendidikan Administrasi Perkantoran (JPAP)                                         E Eliyani et al. 

Volume 12,  Nomor 3, 2024  
E-ISSN: 23389621 

 
        https://journal.unesa.ac.id/index.php/jpap 

367 

 

 

LITERATURE REVIEW AND HYPOTHESES DEVELOPMENT 
The findings of this study reveal that the implementation of multicultural education in Indonesian 

schools has had a significant impact on students' understanding and attitudes toward diversity. 

Interviews with educators and students indicate that the multicultural approach has improved tolerance, 

appreciation of differences, and the development of inclusive attitudes among students. Teachers 

reported that by integrating multicultural values into the curriculum, students are learning to respect 

other cultures and recognize the importance of diversity in everyday life. 

Classroom observations generally showed that educators are making efforts to create an inclusive 

environment where students from different ethnic and cultural backgrounds feel valued. For example, 

teachers used instructional materials that reflected a variety of cultures, religions, and local values, and 

encouraged discussions on social issues related to diversity. One educator stated, "Students have 

become more open to understanding differences and have started to develop empathy toward their peers 

from different cultural backgrounds." 

However, the study also identified significant challenges in the implementation of multicultural 

education. One of the main challenges reported was the limited availability of resources, particularly in 

rural areas where access to educational materials supporting a multicultural curriculum is highly 

restricted. Several teachers noted difficulties in finding appropriate teaching materials and the lack of 

adequate training in delivering multicultural content. A teacher from a rural school mentioned, "We 

want to teach about cultural diversity, but our resources are very limited, and many teachers here have 

never received specific training on multicultural education." 

This finding aligns with previous research by Abdullah (2021), who emphasized the resource gap 

between urban and rural schools in Indonesia, affecting the quality of multicultural education 

implementation. Urban schools generally have better access to educational resources and teacher 

training, enabling more effective integration of multicultural curricula. In contrast, rural schools often 

face infrastructural and resource limitations that hinder the implementation of inclusive and diverse 

educational practices. Research by Gorski (2020) also supports these findings, highlighting that 

resource inequality remains a critical barrier to achieving effective multicultural education, particularly 

in underfunded schools. 

Another key finding is the disparity between urban and rural schools in terms of multicultural education 

delivery. Urban schools, benefiting from better resources and trained teachers, are more capable of 

implementing a robust multicultural curriculum. Meanwhile, rural schools face infrastructural and 

resource challenges that often limit their ability to promote cultural inclusivity. This urban-rural divide 

echoes the conclusions drawn by Suharto (2022), who found that the quality of multicultural education 

significantly varies based on the region and socio-economic conditions of schools in Indonesia. 

Regarding student participation, the results showed that students who are more frequently exposed to 

multicultural activities in schools, such as cultural festivals, student exchanges, and cross-cultural group 

projects, exhibited a more open attitude toward diversity. Some students reported that these activities 

helped them better understand cultural differences among their peers. One student shared, "I learned 

that although we are different, we can learn from each other and work together." 

The discussion of these findings highlights the importance of strengthening teacher capacity through 

comprehensive multicultural education training, especially in resource-constrained areas. Recent 

research by Banks (2020) underscores the need for teachers to be well-prepared to facilitate 

multicultural learning environments. Without proper training, educators may unintentionally perpetuate 

cultural biases instead of promoting inclusivity, thereby undermining the goals of multicultural 

education. 

To address these challenges, it is essential to focus on policy reforms that allocate more resources to 

rural schools and provide ongoing professional development for teachers in multicultural pedagogy. 

According to Karman (2020), teacher training in multiculturalism should not only focus on content 

delivery but also on developing teachers’ cultural competence, enabling them to navigate and address 

cultural differences in their classrooms effectively. 

In conclusion, while the benefits of multicultural education in fostering inclusivity and tolerance are 

evident, addressing the resource and training disparities between urban and rural schools is crucial for 

its successful implementation across Indonesia. This research contributes to the growing body of 

https://journal.unesa.ac.id/index.php/jpap
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literature emphasizing the need for equity in educational resource distribution and improved teacher 

training to fully realize the potential of multicultural education in promoting social cohesion in diverse 

societies. 

 

METHOD 
This study employs a qualitative research method with a case study approach to explore the experiences 

and perspectives of educators and students regarding the implementation of multicultural education in 

Indonesian schools. This approach allows for an in-depth understanding of the meanings, 

interpretations, and phenomena experienced by the research subjects within their social contexts. Data 

were collected through semi-structured interviews and participatory observations. Interviews were 

conducted with educators, students, and school stakeholders, while classroom observations were used 

to directly examine teaching practices that reflect multicultural principles. The interviews were 

recorded, transcribed, and analyzed using thematic analysis techniques. Data analysis followed an 

iterative process, beginning with initial coding, identifying themes, and developing key themes relevant 

to the research objectives. To ensure data validity, triangulation of sources and member checking were 

employed. This method aims to provide a comprehensive understanding of the challenges and 

opportunities in implementing multicultural education in Indonesia. 

 

RESULTS AND DISCUSSIONS 
The findings of this study reveal that the implementation of multicultural education in Indonesian 

schools has had a significant impact on students' understanding and attitudes toward diversity. 

Interviews with educators and students indicate that the multicultural approach has improved tolerance, 

appreciation of differences, and the development of inclusive attitudes among students. Teachers 

reported that by integrating multicultural values into the curriculum, students are learning to respect 

other cultures and recognize the importance of diversity in everyday life. 

Classroom observations generally showed that educators are making efforts to create an inclusive 

environment where students from different ethnic and cultural backgrounds feel valued. For example, 

teachers used instructional materials that reflected a variety of cultures, religions, and local values, and 

encouraged discussions on social issues related to diversity. One educator stated, "Students have 

become more open to understanding differences and have started to develop empathy toward their peers 

from different cultural backgrounds." 

However, the study also identified significant challenges in the implementation of multicultural 

education. One of the main challenges reported was the limited availability of resources, particularly in 

rural areas where access to educational materials supporting a multicultural curriculum is highly 

restricted. Several teachers noted difficulties in finding appropriate teaching materials and the lack of 

adequate training in delivering multicultural content. A teacher from a rural school mentioned, "We 

want to teach about cultural diversity, but our resources are very limited, and many teachers here have 

never received specific training on multicultural education." 

This finding aligns with previous research by Abdullah (2021), who emphasized the resource gap 

between urban and rural schools in Indonesia, affecting the quality of multicultural education 

implementation. Urban schools generally have better access to educational resources and teacher 

training, enabling more effective integration of multicultural curricula. In contrast, rural schools often 

face infrastructural and resource limitations that hinder the implementation of inclusive and diverse 

educational practices. Research by Gorski (2020) also supports these findings, highlighting that 

resource inequality remains a critical barrier to achieving effective multicultural education, particularly 

in underfunded schools. 

Another key finding is the disparity between urban and rural schools in terms of multicultural education 

delivery. Urban schools, benefiting from better resources and trained teachers, are more capable of 

implementing a robust multicultural curriculum. Meanwhile, rural schools face infrastructural and 

resource challenges that often limit their ability to promote cultural inclusivity. This urban-rural divide 

echoes the conclusions drawn by Suharto (2022), who found that the quality of multicultural education 

significantly varies based on the region and socio-economic conditions of schools in Indonesia. 

Regarding student participation, the results showed that students who are more frequently exposed to 

multicultural activities in schools, such as cultural festivals, student exchanges, and cross-cultural group 
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projects, exhibited a more open attitude toward diversity. Some students reported that these activities 

helped them better understand cultural differences among their peers. One student shared, "I learned 

that although we are different, we can learn from each other and work together." 

The discussion of these findings highlights the importance of strengthening teacher capacity through 

comprehensive multicultural education training, especially in resource-constrained areas. Recent 

research by Banks (2020) underscores the need for teachers to be well-prepared to facilitate 

multicultural learning environments. Without proper training, educators may unintentionally perpetuate 

cultural biases instead of promoting inclusivity, thereby undermining the goals of multicultural 

education. 

To address these challenges, it is essential to focus on policy reforms that allocate more resources to 

rural schools and provide ongoing professional development for teachers in multicultural pedagogy. 

According to Karman (2020), teacher training in multiculturalism should not only focus on content 

delivery but also on developing teachers’ cultural competence, enabling them to navigate and address 

cultural differences in their classrooms effectively. 

In conclusion, while the benefits of multicultural education in fostering inclusivity and tolerance are 

evident, addressing the resource and training disparities between urban and rural schools is crucial for 

its successful implementation across Indonesia. This research contributes to the growing body of 

literature emphasizing the need for equity in educational resource distribution and improved teacher 

training to fully realize the potential of multicultural education in promoting social cohesion in diverse 

societies. 

 

CONCLUSION 
This study demonstrates the significant role that multicultural education plays in fostering tolerance, 

empathy, and inclusivity among students in Indonesian schools. The findings indicate that the 

integration of multicultural principles into the curriculum has positively influenced students' attitudes 

toward cultural diversity, enhancing their understanding and appreciation of different ethnic, religious, 

and cultural backgrounds. However, the study also highlights considerable challenges, particularly in 

rural areas where access to adequate resources and teacher training remains limited. These disparities 

create unequal opportunities for students to benefit from multicultural education, with rural schools 

facing more difficulties in implementing comprehensive and effective programs compared to their 

urban counterparts. 

The results underscore the need for policy reforms to address the gaps in resource allocation and 

professional development for teachers, especially in under-resourced regions. Teachers play a critical 

role in the success of multicultural education, but without proper training in multicultural pedagogy, 

they may struggle to effectively engage students with diverse backgrounds. The development of 

culturally competent educators, supported by ongoing professional development, is essential to the 

sustainable implementation of multicultural education. 

Moving forward, it is crucial for policymakers and educational institutions to prioritize equitable access 

to resources and training for all schools, regardless of their geographical location. By ensuring that all 

students, both in urban and rural areas, have access to quality multicultural education, Indonesia can 

continue to promote social harmony and cohesion in its diverse society. This study contributes to the 

understanding of multicultural education in Indonesia and offers insights for improving its 

implementation nationwide. 

 

Reccomendation 

Based on the findings and conclusions of this study, the following recommendations are 

proposed to enhance the effectiveness of multicultural education in Indonesia: 

Equitable Resource Distribution: Policymakers should prioritize improving the allocation of 

educational resources, especially in rural areas where schools often lack the necessary materials 

to implement multicultural curricula. Ensuring that all schools, regardless of location, have 

access to diverse teaching resources is crucial for promoting inclusivity. 

Comprehensive Teacher Training Programs: The government and educational institutions must 

invest in continuous professional development for teachers, focusing on multicultural 

https://journal.unesa.ac.id/index.php/jpap
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pedagogy. Training should be comprehensive, equipping educators with cultural competence 

and practical strategies to engage students from diverse backgrounds effectively. 

Curriculum Expansion: The national education curriculum should be expanded to embed 

multicultural education more deeply across various subjects. This would allow students to 

experience multicultural learning beyond occasional events or specific lessons, integrating 

diversity into their daily academic experience. 

Support for Rural Schools: Specific attention should be given to rural schools, including 

additional funding, infrastructure improvements, and teacher support. Closing the urban-rural 

gap in multicultural education is critical to ensuring that students across the country receive 

equal opportunities to develop a sense of empathy and understanding toward diversity. 

By implementing these recommendations, Indonesia can strengthen its multicultural education 

framework and contribute to a more inclusive, harmonious society. 
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