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Objective: Despite the growing emphasis on entrepreneurship education as a solution 
to employment challenges, its impact on entrepreneurial intention remains 
inconsistent, with limited attention to contextual moderators such as social support in 
developing economies like Indonesia. This study aims to examines the influence of 
Entrepreneurship Education (EE) on Entrepreneurial Intention (EI) among Indonesian 
undergraduate students and investigates and to investigate the moderating role of 
Social Support (SS). Method: The research method employs a quantitative approach 
using 767 undergraduate students who have completed at least one entrepreneurship-
related course. Data were analyzed using PLS-SEM, independent samples t-tests, and 
Kruskal-Wallis tests to explore differences across gender, field of study, and cohort. The 
key results indicate that EE has a positive and significant effect on EI.  Results:  
However, the moderating effect of SS is significant but negative, suggesting that higher 
perceived social support weakens the influence of EE on EI. The key findings also reveal 
that male students exhibit higher EI than female students, business students score 
higher in both EE and EI than non-business students, and students’ perceptions evolve 
across academic cohorts. Novelty: The novelty of this study lies in identifying the 
counterintuitive moderating role of social support, which weakens rather than 
strengthens the EE–EI relationship. The contribution of this study enriches the 
entrepreneurship education literature by providing a deeper understanding of 
contextual and demographic factors influencing entrepreneurial intention in the 
Indonesian higher education context. 
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INTRODUCTION 
Entrepreneurship is widely regarded as a key driver of economic growth and job 
creation, particularly in developing economies such as Indonesia (Fazira et al., 2017; 
Maheshwari et al., 2022). This is particularly relevant in the Indonesian context, where 
employment challenges remain significant. Recent data from Statista indicate that the 
youth unemployment rate reached 13.14% in 2024 (O’Neill, 2025). Moreover, 
unemployment is not limited to low-skilled workers, as it also affects individuals with 
higher education backgrounds. Data from the Ministry of Manpower in 2024 show that 
approximately 1.01 million diploma and university graduates remain unemployed 
(Pusdatik Kemnaker, 2025). This condition highlights the need to promote alternative 
career pathways that go beyond traditional job seeking, particularly through 
entrepreneurship as a means of creating employment opportunities. In this context, 
entrepreneurial intention plays a critical role, as it reflects the extent to which individuals 
are willing to engage in entrepreneurial activities and pursue entrepreneurship as a 
career choice (Liñán et al., 2011). However, global evidence suggests that students’ 
entrepreneurial intention remains relatively low. The Global University Entrepreneurial 
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Spirit Students’ Survey (GUESSS) 2023 reports that only 15.7% of students worldwide 
intend to become entrepreneurs immediately after graduation, while 65.9% prefer 
employment. Furthermore, only 30% of students plan to start a business within five years 
after graduation (Sieger et al., 2024). 

Given this condition, strengthening students’ entrepreneurial intention becomes 
increasingly important to encourage entrepreneurial career choices and address 
employment challenges. In this regard, entrepreneurship education in higher education 
plays a crucial role in fostering entrepreneurial readiness by developing students’ 
entrepreneurial capabilities and readiness to engage in venture creation, as it is regarded 
as a strategic means for new venture creation and the development of entrepreneurial 
knowledge, skills, attitudes, and competencies (Fayolle et al., 2006; Fayolle & Gailly, 2015; 
G. Li et al., 2022; Sánchez, 2013; Wu & Wu, 2017). Entrepreneurship education has also 
been extensively studied for its influence on entrepreneurial intention (Bae et al., 2014; 
Belchior & Lyons, 2021; Krueger & Carsrud, 1993; L. Li & Wu, 2019; Lv et al., 2021; 
Mukhtar et al., 2021; Nabi et al., 2018; Nguyen & Nguyen, 2023; Otache et al., 2024; Sun 
et al., 2023; Teoh et al., 2024; Tian et al., 2022; Xu et al., 2023; Yousaf et al., 2020). Therefore, 
understanding the relationship between entrepreneurship education and entrepreneurial 
intention is essential, particularly within the context of higher education, where 
universities play a crucial role in promoting youth entrepreneurship to mitigate ongoing 
employment issues (Fute et al., 2024; Musariwa & Tinonetsana, 2023; Prasad et al., 2024).  

However, previous studies have reported inconsistent findings regarding the effect 
of entrepreneurship on entrepreneurial intention. Several studies have found that 
entrepreneurship education has a significant positive influence on entrepreneurial 
intention, indicating that entrepreneurship learning can directly enhance students’ 
entrepreneurial intention (Anjum et al., 2022; Jiatong et al., 2021; Lv et al., 2021), while 
Adu et al. (2020), Duong (2021), Wang et al. (20230, and Yousaf et al. (2020) found that 
entrepreneurship education does not directly influence entrepreneurial intention, but 
rather operates through mediating mechanisms. These inconsistencies suggest that the 
impact of entrepreneurship education is shaped by surrounding contextual factors, as 
students are not only influenced by formal education but also by broader environmental 
influences, such as social relationships, institutional settings, and cultural norms (Larsen 
et al., 2023). Social support can be understood as a form of social influence, reflecting how 
individuals receive advice, assistance, and support from their social networks, including 
family, and friends (Duong, 2025). In this regard, support from family and friends plays 
an important role in strengthening individuals’ desire to engage in entrepreneurial 
activities (Neneh, 2022). This role becomes more pronounced in collectivist context, 
where social relationships and group influence play a central role in shaping individual 
decisions. In collectivist societies like Indonesia, social support plays a critical role in 
shaping individual’s confidence and motivation to engage in entrepreneurship. Huang 
et al. (2024) and Wasim et al. (2024) emphasize that social networks and partner support 
are essential elements for entrepreneurial learning and well-being, highlighting the 
importance of integrating social context into the design of entrepreneurship education. 
Despite its importance, prior studies have predominantly focused on the direct 
relationship between entrepreneurship education and entrepreneurial intention, while 
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relatively little attention has been given to contextual moderators such as social support, 
particularly in developing-country contexts like Indonesia. This indicates a research gap 
in understanding how social support may strengthen or weaken the effectiveness of 
entrepreneurship education in fostering entrepreneurial intention. In addition, students’ 
perceptions of entrepreneurship education and their entrepreneurial intention may vary 
across individual characteristics such as gender, field of study, and academic cohort 
(Köpke & Schmitt-Rodermund, 2025; Preedy et al., 2025; Teixeira & Forte, 2017). 
Examining these differences is important to provide a more comprehensive 
understanding of how entrepreneurship education influences diverse student groups. 

Building on the discussion above, this study aims to analyze the influence of 
Entrepreneurship Education (EE) toward Entrepreneurial Intention (EI) among 
undergraduate students in Indonesia, highlighting the moderating influence of Social 
Support (SS) on this relationship. This study also analyzes differences in students' 
perceptions of entrepreneurship education and entrepreneurial intention according to 
gender, field of study (business versus non-business), and cohort (year of study). This 
study addresses three research questions. First, it examines whether Entrepreneurship 
Education (EE) significantly influence Entrepreneurial Intention (EI) among 
undergraduate students in Indonesia. Second, it investigates whether Social Support (SS) 
moderate the relationship between Entrepreneurship Education (EE) and 
Entrepreneurial Intention (EI). Third, it explores whether there are significant differences 
in students’ perceptions of EE and levels of EI based on gender, field of study (business 
vs. non-business), and cohort (year of study). 

The findings of this research are expected to provide both theoretical and practical 
contributions. Theoretically, this study addresses the inconsistent findings in prior 
research regarding the relationship between entrepreneurship education and 
entrepreneurial intention by demonstrating that the effectiveness of entrepreneurship 
education may depend on contextual conditions, particularly the presence of social 
support. By incorporating social support as a moderating variable, this study provides 
additional insight into how contextual factors may shape the relationship between 
entrepreneurship education and entrepreneurial intention. Furthermore, this study 
contributes to the literature by extending the role of social support, which has been 
predominantly examined as a direct predictor, into a moderating construct within the 
entrepreneurship education context, particularly in a developing-country setting such as 
Indonesia. In addition, this study contributes to the literature on entrepreneurship 
education by examining differences in students’ perceptions of entrepreneurship 
education and entrepreneurial intention based on gender, field of study, and cohort, 
thereby providing a more comprehensive understanding of heterogeneous student 
characteristics. From a practical perspective, the study offers valuable implications for 
higher education institutions, educators, and policymakers. The findings can assist 
universities in developing more inclusive and effective entrepreneurship education 
programs that consider students’ social environments and individual characteristics. This 
article is structured into five sections: Introduction, Literature Review, Methodology, 
Results, Discussion and Conclusion. It begins by outlining the study’s background and 
theoretical foundations, followed by an explanation of the research design and analytical 
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methodologies. The paper then presents the key findings and concludes with a discussion 
of their theoretical and practical implications, as well as directions for future research. 

 
Entrepreneurship Education and Entrepreneurial Intention 
The development of entrepreneurship education has had an increasing impact over the 
past few decades on influencing behavior, including the development of knowledge, 
skills, attitudes, and competencies (Fayolle & Gailly, 2015; G. Li et al., 2022; Lv et al., 2021; 
Sánchez, 2013), as well as entrepreneurial intention ((Fayolle & Gailly, 2015; Handayati 
et al., 2020; Patricia & Silangen, 2016; Sánchez, 2013; Soomro & Shah, 2022). Fayolle et al. 
(2006) define entrepreneurship education programs as “any pedagogical program or 
process of education for entrepreneurial attitudes and skills, which involves developing 
certain personal qualities.” Entrepreneurial intention is commonly used to assess the 
impact of entrepreneurship education (Joensuu-Salo et al., 2019; Longva & Foss, 2018) 
and is considered a key factor influencing individual entrepreneurship (Maheshwari & 
Kha, 2022). 

The integration of entrepreneurship into higher education aims to foster 
entrepreneurial intention and behaviour among university students (Cui et al., 2021; Sun 
et al., 2023). (Anjum et al., 2022; Jiatong et al., 2021; Lv et al., 2021) found that 
entrepreneurship education directly influences students’ tendency to become 
entrepreneurs. Entrepreneurship education plays a key role in nurturing students’ 
entrepreneurial intention (L. Li & Wu, 2019). Entrepreneurship education acquired in 
higher education can enhance the human capital assets necessary to identify or create 
new business opportunities, thereby fostering students’ intention to become 
entrepreneurs (Patricia & Silangen, 2016). 
Hypothesis 1: Entrepreneurship education has a significant positive effect on 
entrepreneurial intention. 
 
Social Support 
Zimet et al. (1988) define social support as an individual’s perception of the availability 
support received from social sources such as family, friends, and significant others, which 
may provide emotional comfort, appreciation, and practical assistance. Students who feel 
socially supported are better able to overcome fear of failure, stress, and uncertainty, feel 
safer taking risks, and receive validation and encouragement to pursue new ventures. 
While entrepreneurship education provides knowledge, skills, competencies and 
exposure to entrepreneurial activities (Fayolle et al., 2006; Fayolle & Gailly, 2015; G. Li et 
al., 2022; Sánchez, 2013; Wu & Wu, 2017), its effectiveness in fostering entrepreneurial 
intention may depend on external contextual factors, as entrepreneurial responses are 
shaped not only by formal learning experiences, but also by environmental conditions, 
including social interactions, institutional surroundings, and cultural context (Larsen et 
al., 2023). In this regard, social support can function as a reinforcing mechanism that 
strengthens the translation of learning experiences into entrepreneurial intention. Within 
the entrepreneurial ecosystem, strong social support has been shown to enhance 
individuals’ likelihood of transforming their interest into actual entrepreneurial 
engagement (Setyowati et al., 2025). This role becomes particularly important in 
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collectivist societies such as Indonesia, where social relationships, interdependence, and 
group harmony are highly valued. Individuals in collectivist cultures tend to be more 
sensitive to social influence and rely on their social networks when making decisions, 
including career choices. Moreover, collectivist values emphasize strong social cohesion 
and close interpersonal relationships, which facilitate the development of social capital 
and provide access to resources, information, and opportunities that support 
entrepreneurial activities (Anggraeni, 2019). Empirically,  Muhammed et al. (2021) found 
that perceived social support significantly and positively moderates the relationship 
between entrepreneurship education and entrepreneurial intention, even though the 
direct effect EE on EI was not significant. Moreover, collectivist values emphasize strong 
social cohesion and close interpersonal relationships, which facilitate the development of 
social capital and provide access to resources, information, and opportunities that 
support entrepreneurial activities. 
Hypothesis 2: Social support significantly moderates the relationship between 
entrepreneurship education and entrepreneurial intention.  

Supported by the literature review and previous empirical findings, the hypotheses 
of this study are developed and illustrated in Figure 1. 

 
 
 
 
 
 
 
 
 
 
 
 

Figure 1. Research Model 
 
The model proposes that entrepreneurship education (X) positively influences 

entrepreneurial intention (Y), while social support moderates the relationship between 
entrepreneurship education and entrepreneurial intention. 
 
RESEARCH METHOD 
This study employed a quantitative approach to investigate the relationship between the 
variables. The population consisted of undergraduate students in Indonesia who have 
been exposed to entrepreneurship education. Undergraduate students were selected as 
the target population because they represent a critical group in the transition from 
education to the labor market, where issues such as educated unemployment remain 
prevalent. In this context, fostering entrepreneurial intention among university students 
becomes important as an alternative career pathway beyond traditional employment. 
However, the exact population size cannot be precisely determined due to the lack of 
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available data across higher education institutions. Therefore, a non-probability 
sampling approach was considered appropriate. Specifically, purposive sampling was 
employed to ensure that respondents had prior exposure to entrepreneurship education, 
which is essential for examining its effect on entrepreneurial intention. The respondents 
met the following criteria: students who had previously taken at least one 
entrepreneurship-related course or were currently enrolled in an entrepreneurship 
course. Following the sample size recommendation by (Hair et al., 2006), the minimum 
sample should be five times the number of indicators. Given that this study utilized 24 
indicators, the minimum sample size needed was 120 respondents, which is considered 
adequate for PLS-SEM analysis. However, the use of purposive sampling may introduce 
potential sampling bias, as the sample may not fully represent all undergraduate students 
in Indonesia. Therefore, the generalizability of the findings should be interpreted with 
caution. Data was collected using an online questionnaire distributed via Google Forms 
and Microsoft Forms. Prior to data collection, respondents were informed about the 
objectives of the study, and their participation was voluntary. 

The research instrument was developed by adapting measurement scales that have 
been widely used in previous studies. Entrepreneurship Education (EE) measured using 
six indicators proposed by Duong (2021). Social Support (SS) measured using three 
dimensions, family support (SS1), friend support (SS2) and significant other support 
(SS3). The items were adapted from a multidimensional scale of perceived social support 
developed by Zimet et al. (1988). Entrepreneurial Intention (EI) measured using six 
indicators adapted from (Liñán & Chen, 2009). All instruments were translated and 
adapted into Bahasa Indonesia to ensure clarity and relevance to the study context. To 
enhance content validity, the adapted items were reviewed by experts in 
entrepreneurship and entrepreneurship education prior to data collection. All statements 
were assessed using a 7-point Likert scale, ranging from 1=strongly disagree to 
7=strongly agree to evaluate respondent’s perception and level of agreement toward each 
statement. Data were analyzed using SPSS (version 29) for preliminary analysis, 
including descriptive statistics and independent sample t-tests, while PLS-SEM was 
conducted using SmartPLS (version 3.0) to test the measurement and structural model. 
 
RESULTS AND DISCUSSION 
Results 
Despite the minimum required sample size of 120 respondents, this study successfully 
collected 767 valid responses. In Table 1, the sociodemographic profile of 767 respondents 
is presented. The sample consisted of 309 males (40.29%) and 458 females (59.71%), 
indicating most female participants. In terms of academic background, 488 students 
(63.62%) were enrolled in business-related study programs, while 279 students (36.38%) 
were from non-business disciplines. 
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Table 1.  Sociodemographic Profile (N=767). 
Variables Categories Frequency Percentage 

Gender Male 309 40.29% 
Female 458 59.71% 

Study 
Program 

Business 488 63.62% 
Non-
Business 279 36.38% 

Cohort 

2020 34 4.43% 
2021 288 37.55% 
2022 165 21.51% 
2023 187 24.38% 
2024 93 12.13% 

 
In terms of cohort distribution, the major cohort was the 2021 group (37.55%), 

followed by the 2023 cohort (24.38%) and the 2022 cohort (21.51%). Meanwhile, smaller 
proportions were observed for students from 2024 cohort (12.13%) and 2020 cohort 
(4.43%).  

Table 2 presents the descriptive results of main variables measured on a seven-point 
Likert scale. The average values of all indicators were above the midpoint, indicating 
positive perceptions among students. 

 
Table 2. Descriptive statistics 

Variables & 
Dimensions Mean Std. Deviation 

EE 5.91 0.84 
EI 5.80 1.05 
SS1 5.84 1.00 
SS2 5.60 1.10 
SS3 5.53 1.27 
SS 5.66 0.96 

 
The level of entrepreneurship education (EE) was relatively high (M=5.91), 

indicating that students perceived their entrepreneurship learning as effective. The mean 
score for entrepreneurial intention (EI) (M=5.80) indicated a strong tendency for pursuing 
entrepreneurial careers. The average score of Social Support (SS) was 5.66, indicating the 
students perceived a strong sense of support from their social environment. If detailed 
by the source of support (SS1) exhibited the highest mean (M=5.84), followed by friend’s 
support (SS2) (M=5.6), while significant other support (SS3) was slightly lower (M=5.53). 
These findings indicate that students tend to perceive strong support from family and 
friends, which may significantly enhance the entrepreneurial learning and intentions.   

Figure 2 presents the structural model of the study. The model illustrates the 
hypothesized relationship between Entrepreneurship Education (EE), Entrepreneurial 
Intention (EI), including the moderating effect of Social Support (SS). 
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Figure 2. Structural Model 
 
Table 3 presents the results of the reliability and convergent validity analysis for all 

constructs. The standardized factor loadings for all indicators exceeded the 
recommended Hair et al. (2006), affirming acceptable indicator reliability. The loadings 
factor for Entrepreneurship Education (EE) varied from 0.769 to 0.853, for 
Entrepreneurial Intention (EI) from 0.786 to 0.909 and for Social Support (SS) from 0.832 
to 0.879, indicating that each indicator significantly contributes to its corresponding 
construct. 

 
Table 3. Reliability and convergent validity. 

Variable Indicators Standardized Factor loadings CR Cronbach Alpha AVE 

EE 

EE1 0.827 

0.924 0.901 0.669 

EE2 0.769 
EE3 0.798 
EE4 0.853 
EE5 0.826 
EE6 0.831 

EI 

EI1 0.786 

0.952 0.939 0.769 

EI2 0.848 
EI3 0.898 
EI4 0.908 
EI5 0.909 
EI6 0.906 

SS 
 SS1 0.879 

0.888 0.812 0.725 SS2 0.843 
SS3 0.832 
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Composite Reliability (CR) values were all above 0.7, ranging from 0.888 to 0.952, 
indicating high internal consistency among items within each construct. The Cronbach 
Alpha ranged from 0.812 to 0.939, indicating that all constructs demonstrated high 
reliability (Hinton et al., 2014). The Average Variance Extracted (AVE) values for all 
constructs were above 0.5 threshold, indicating satisfactory convergent validity (Sekaran 
& Bougie, 2016).  The results affirm that all measurement scales used in this study exhibit 
adequate levels of reliability and convergent validity.  

Table 4 presents the results of the discriminant validity test. The diagonal values 
signify the square root of the AVE for each construct, while the values outside the 
diagonal indicate the correlation between constructs. The square root AVE values of each 
construct are higher than the correlations between other constructs. Therefore, it may be 
concluded that each construct exhibits strong discriminant validity (Fornell & Larcker, 
1981). 

 
Table 4. Discriminant Validity of Variables 

  EE EI SS 
EE 0.818 

  EI 0.600 0.877 
 SS 0.551 0.657 0.851 

 
Table 5 summarizes the results of the hypotheses testing using the structural model. 

The first hypothesis (H1) which proposed that entrepreneurship education positively 
influence entrepreneurial intention was supported (p = 0.000). This indicates that higher 
level of perceived entrepreneurship education effectiveness is associated with stronger 
entrepreneurial intention. 

 
Table 5. Summary of Hypotheses Test 

 

Path Path 
coefficient p value Remarks 

H1 EE à EI 0.319 0.000 Accepted 
H2 EExSS àEI -0.065 0.014 Accepted 

 
The second hypothesis (H2) investigated the moderating effect of social support in 

the relationship between EE and EI. The result indicates a significant negative 
moderating effect, implying that although social support affects the relationship, 
increased level of perceived social support may weaken the direct effect of 
entrepreneurship education on entrepreneurial intention. This implies that when 
students perceive strong social support, their entrepreneurial intention may rely less on 
formal entrepreneurship education.  

Table 6 presents the descriptive statistics of EE and EI based on gender. Male and 
female students reported nearly identical mean scores for entrepreneurship education, 
indicating that both groups perceive a similar level of effectiveness in entrepreneurship 
education. However, there is a difference observed in entrepreneurial intention mean 
score, where male students showed higher scores than female students. 
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Table 6. Descriptive statistics of EE and EI by Gender 
Variable Gender N Mean SD 

EE Male 309 5.91 0.82 
Female 458 5.92 0.85 

EI Male 309 5.97 0.95 
Female 458 5.68 1.11 

 
Table 7 summarizes the results of independent samples t-test performed to 

investigate gender differences in EE and EI. The t-test results indicated no significant 
differences in perceived entrepreneurship education between male and female students. 
A significant difference was observed in entrepreneurial intention, with male exhibiting 
higher level of entrepreneurial intention compared to female students.  
 

Table 7. Result of Independent Samples t-Test for Gender Differences in EE and EI 

Variable Levene’s 
Test Sig. t df Sig. (2-

tailed) Remarks 

EE 0.347 -0.074 765 0.941 Not 
significant 

EI <0.001 3.797 721.53 <0.001 Significant 

 
Table 8 presents the descriptive statistics of EE and EI based on students’ field of 

study. Business students reported higher perceptions of entrepreneurship education 
effectiveness (M=6.02) compared to non-business students (M=5.73). Similarly, business 
students also demonstrated a higher level of entrepreneurial intention (M=6.02) 
compared to the non-business students (M=5.41). These differences indicate that students 
in business-related disciplines tend to have greater exposure to entrepreneurship 
learning experiences, which may contribute to their stronger entrepreneurial intention. 

 
Table 8. Descriptive statistics of EE and EI by field of study 

Variable Field of Study N Mean SD 
EE Business 488 6.02 0.78 

Non-Business 279 5.73 0.90 
EI Business 488 6.02 0.89 

Non-Business 279 5.41 1.20 
 
Table 9 presents the results of the independent samples t-test for EE and EI based 

on field of study, comparing business and non-business students. The analysis indicated 
significant differences for both EE and EI, indicating that business students perceived 
entrepreneurship education as more effective and also demonstrated a higher level of 
entrepreneurial intention compared to non-business students. 
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Table 9. Result of Independent Samples t-Test for Field of Study Differences in EE and 
EI 

Variable Levene’s 
Test Sig. t df Sig. (2-

tailed) Remarks 

EE 0.001 4.385 513.25 <0.001 significant 
EI <0.001 7.535 453.71 <0.001 Significant 

 
Table 10 displays the descriptive statistics of students’ perceived effectiveness of 

entrepreneurship education and entrepreneurial intention across five cohorts. 
 

Table 10. Descriptive statistics of EE and EI by cohort 

Variable Cohort N Mean Std. Deviation 

EE 

2020 34 6.20 0.60 
2021 288 6.07 0.77 
2022 165 5.91 0.80 
2023 187 5.66 0.89 
2024 93 5.83 0.94 

EI 

2020 34 6.24 0.77 
2021 288 6.05 0.96 
2022 165 5.93 0.85 
2023 187 5.36 1.15 
2024 93 5.53 1.19 

 
The results indicate that both EE and EI mean scores differ among cohort, with the 

2020 cohort exhibiting the highest mean values for both EE (M=6.20) and EI (M=6.24) dan 
the 2023 cohort displaying the lowest for both EE (M=5.66) and EI (M=5.36). This pattern 
indicates that senior students tend to perceive entrepreneurship education as more 
effective and demonstrate stronger entrepreneurial intention compared to junior 
students, perhaps due to increased exposure to entrepreneurial learning experiences 
during their study years. 

 
Table 11. Kruskal-Wallis Test Results for EE and EI across Cohorts 

  EE EI 

Kruskal-Wallis H 30.490 59.525 

df 4 4 
Asymp. Sig. <0.001 <0.001 

 
Table 11 presents the results of the Kruskal-Wallis test performed to examine 

differences in students’ perceived effectiveness of entrepreneurship education and 
entrepreneurial intention among five cohorts. The results revealed significant differences 
in both entrepreneurship education (p <0.001) and entrepreneurial intention (p <0.001). 
These results demonstrate that students’ perceptions of entrepreneurship education 
effectiveness and their entrepreneurial intention vary significantly between cohorts. 
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Discussion  
The results of this study confirmed that entrepreneurship education (EE) significantly 
and positively influences entrepreneurial intention (EI) among undergraduate students 
in Indonesia. This finding is consistent with previous studies that have reported a 
positive and significant relationship between entrepreneurship education and 
entrepreneurial intention (Handayati et al., 2020; Indriyati et al., 2025; Jiatong et al., 2021; 
Lv et al., 2021; Patricia & Silangen, 2016). This relationship can be explained by the role 
of entrepreneurship education in equipping students with knowledge, skills, and 
exposure to entrepreneurial activities (Fayolle et al., 2006; Fayolle & Gailly, 2015; G. Li et 
al., 2022; Sánchez, 2013; Wu & Wu, 2017), which in turn enhances their awareness of 
opportunities and their confidence in pursuing entrepreneurial paths (Wei et al., 2019). 
Through learning experiences such as problem-solving, business simulations, and real-
world projects, students are more likely to develop a stronger inclination toward 
entrepreneurship. From the perspective of the Stimulus–Organism–Response (S-O-R) 
framework, entrepreneurship education can be viewed as a stimulus that triggers a 
response in the form of entrepreneurial intention. Although the internal organism 
process is not explicitly examined in this study, the findings suggest that learning 
experiences can directly influence individuals’ responses under certain conditions. 
However, the strength of this relationship may not be uniform, as it can be influenced by 
contextual factors (Larsen et al., 2023). In this study, social support emerges as an 
important condition that alters how entrepreneurship education translates into 
entrepreneurial intention. 

The study revealed that social support significantly moderates the relationship 
between entrepreneurship education and entrepreneurial intention, but in a negative 
direction. This indicates that while social support contributes to entrepreneurial 
development, higher levels of perceived social support may slightly weaken the direct 
effect of entrepreneurship education on entrepreneurial intention. Previous study has 
reported a reinforcing role of social support in strengthening the relationship between 
entrepreneurship education and entrepreneurial intention. However, the present finding 
shows a different pattern, suggesting that the role of social support may not be uniform 
across different contexts. For instance, Muhammed et al. (2021), which was conducted 
among university students in Nigeria and found social support to have a reinforcing 
moderating effect. In contrast, the present study demonstrates a weakening effect, 
indicating that the role of social support may vary depending on contextual factors. In 
the Indonesian context, entrepreneurship is strongly shaped by collectivist cultural 
values, where social relationships, networking, and togetherness play a central role in 
business activities (Anggraeni, 2019). In such context, individuals tend to rely more 
heavily on family, peers, and social networks, which provide access to resources, 
information, and emotional support. While these relational dynamics offer important 
advantages, they may also influence how individuals respond to formal 
entrepreneurship education. Within this context, social support may function as a 
psychological safety net that buffers perceived risks (Calhoun et al., 2022) which may 
reduce the urgency to rely on formal entrepreneurship education in shaping 
entrepreneurial intention. In addition, prior research suggests that high dependence on 
parental financial support may increase reliance on external resources (Vosylis et al., 
2025) and potentially reduce individuals’ tendency to independently develop their 
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intention. In collectivist societies such as Indonesia, strong family and social support can 
sometimes reduce students’ need for self-driven exploration or risk-taking behaviours, 
thereby dampening the motivational effect of formal entrepreneurship education. This 
context helps explain the negative moderating effect found in this study, where high 
levels of perceived social support may weaken the influence of entrepreneurship 
education on entrepreneurial intention. 

Regarding gender, this study found that male students reported significantly higher 
entrepreneurial intention than female students, although their perceptions of 
entrepreneurship education were similar. This finding is consistent with prior studies by 
Gallegos et al. (2024) and  Köpke & Schmitt-Rodermund (2025), who also found that male 
students tend to exhibit stronger entrepreneurial intention than female students. 
However, it contrasts with  Contreras-Barraza et al. (2021) who found no gender 
differences among business and economics students in Chile, and (Mahendran & 
Rahman, 2025)who reported similar results among public undergraduate students. 
(Köpke & Schmitt-Rodermund, 2025) state that male students tend to exhibit higher 
entrepreneurial intention compared to female students due to greater risk-taking 
propensity, stronger entrepreneurial self-identity, and higher self-confidence. In 
addition, paternal entrepreneurship enhances men’s entrepreneurial personality and 
risk-taking tendency, while maternal entrepreneurship shows a weaker influence.  

In terms of field of study, business students demonstrated higher mean scores for 
both EE and EI compared to non-business students. This indicates that business students 
perceive entrepreneurship education as more effective and are more inclined to pursue 
entrepreneurial careers. This aligns with (Daniela et al., 2016) who indicated that business 
students generally demonstrate higher entrepreneurial intention than the non-business 
students, as their education offers greater exposure to business concepts, entrepreneurial 
experiences, and supportive social norms. Significant differences were also observed 
across student cohorts, suggesting that students’ perceptions of entrepreneurship 
education and their entrepreneurial intentions evolve as they progress through their 
studies. Earlier cohorts may have had limited exposure to updated curricula or practical 
opportunities, while senior cohorts having accumulated more exposure to 
entrepreneurship-related learning and real-world applications, therefore demonstrate 
higher level of entrepreneurship education and entrepreneurial intention. This pattern 
suggests that students’ entrepreneurial understanding develops progressively through 
repeated exposure to learning activities, practical experiences, and reflection processes, 
in line with experiential learning perspectives that emphasize the development of 
knowledge through accumulated experiences and reflective processes (Agapito et al., 
2024; Pittaway & Thorpe, 2012) which reinforce their ability to recognize opportunities 
and build confidence (Wei et al., 2019). This supports the notion that entrepreneurship 
education is a cumulative learning process that builds over time (Gagné, 1985; Mai, 
2024).  
 
CONCLUSION 
Fundamental Finding: This study investigated the influence of entrepreneurship 
education on entrepreneurial intention among undergraduate students in Indonesia, 
with social support analysed as moderating variable, as well as differences based on 
gender, field of study, and cohort. The findings can be summarized into three key points. 
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The findings can be summarized into several key points. Second, social support was 
found to have a significant but negative moderating effect, indicating that higher levels 
of perceived support may weaken the influence of entrepreneurship education on 
entrepreneurial intention. Third, significant differences were identified across gender, 
field of study, and cohort, suggesting that entrepreneurial intention and perceptions of 
entrepreneurship education vary across student characteristics and develop over time. 
Implication: This study contributes to the entrepreneurship education literature by not 
only confirming the positive role of entrepreneurship education but also highlighting the 
context-specific role of social support in Indonesia as a collectivist society. The findings 
suggest that, in contrast to prior studies, social support may not always strengthen the 
impact of entrepreneurship education but may instead weaken its influence, particularly 
in contexts where individuals rely heavily on relational networks and social capital. In 
addition, this study provides further insight into heterogeneity among students by 
demonstrating differences across gender, field of study, and cohort. Limitation: From a 
practical perspective, several key recommendations can be drawn. First, universities in 
Indonesia should strengthen entrepreneurship education by emphasizing experiential 
learning that is closely connected to real industry practices and local socio-economic 
challenges. This can be achieved by collaborating with local business communities such 
as Indonesian Young Entrepreneurs Association (HIPMI), Junior Chamber International 
(JCI), Indonesian Café and Restaurant Entrepreneurs Association (Apkrindo), and Micro, 
Small, and Medium Enterprises (MSMEs) networks to provide students with direct 
exposure to entrepreneurial activities through mentoring, guest lectures, and real 
business projects. Second, institutions should develop more inclusive programs that 
specifically support female students through mentoring, role models, and confidence-
building initiatives, particularly by involving successful local women entrepreneurs from 
these communities to provide relatable and context-specific inspiration. Third, 
universities should expand entrepreneurship exposure beyond business programs by 
integrating interdisciplinary learning and encouraging collaboration between students 
from different academic backgrounds. Finally, universities should recognize that while 
social support is an important resource in Indonesia’s collectivist culture, excessive 
reliance on it may reduce students’ independence in translating learning into 
entrepreneurial action. Therefore, entrepreneurship education should not only leverage 
social relationships but also intentionally develop students’ autonomy, critical thinking, 
and self-driven initiative within socially supportive learning environments. Future 
Research:  This study is limited by its cross-sectional design; future research could adopt 
a longitudinal design to observe changes in entrepreneurship education and 
entrepreneurial intention over time. Given that significant differences were found in 
entrepreneurial intention between male and female students, as well as between business 
and non-business majors, future studies may use multi-group structural modelling to 
investigate whether the relationships between entrepreneurship education, social 
support, and entrepreneurial intention vary across these groups.  
 
ACKNOWLEDGEMENTS  
The author would like to express sincere gratitude to the Directorate of Research and 
Community Service (DPPM), Ministry of Higher Education, Science, and Technology 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 153 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

(Kemdiktisaintek), for the trust and support provided through the Doctoral Dissertation 
Grant. 
 
REFERENCES 
Adu, I. N., Boakye, K. O., Suleman, A.-R., & Bingab, B. B. B. (2020). Exploring the factors 

that mediate the relationship between entrepreneurial education and 
entrepreneurial intentions among undergraduate students in Ghana. Asia Pacific 
Journal of Innovation and Entrepreneurship, 14(2), 215–228. 
https://doi.org/10.1108/apjie-07-2019-0052 

 
Agapito, F. de, Morais, L. P. V. X. C. de, Bem Machado, A. de, & Dandolini, G. A. (2024). 

Entrepreneurial Education and Experiential Learning: Expanding Horizons and 
Perspectives. https://doi.org/10.12712/rpca.v18i3.62648 

 
Anggraeni, A. I. (2019). Managing Entrepreneurship: An Indonesian Context. Journal of 

Research in Management, 2(1), 22–26. 
 
Anjum, T., Amoozegar, A., Farrukh, M., & Heidler, P. (2022). Entrepreneurial intentions 

among business students: the mediating role of attitude and the moderating role of 
university support. Education and Training. https://doi.org/10.1108/ET-01-2021-
0020 

 
Bae, T. J., Qian, S., Miao, C., & Fiet, J. O. (2014). The Relationship between 

Entrepreneurship Education and Entrepreneurial Intentions: A Meta–Analytic 
Review. Entrepreneurship Theory and Practice, 38(2), 217–254. 

 
Belchior, R. F., & Lyons, R. (2021). Explaining entrepreneurial intentions, nascent 

entrepreneurial behavior and new business creation with social cognitive career 
theory – a 5-year longitudinal analysis. International Entrepreneurship and 
Management Journal, 17(4), 1945–1972. https://doi.org/10.1007/s11365-021-00745-7 

 
Calhoun, C. D., Stone, K. J., Cobb, A. R., Patterson, M. W., Danielson, C. K., & Bendezú, 

J. J. (2022). The Role of Social Support in Coping with Psychological Trauma: An 
Integrated Biopsychosocial Model for Posttraumatic Stress Recovery. In Psychiatric 
Quarterly (Vol. 93, Number 4, pp. 949–970). Springer. 
https://doi.org/10.1007/s11126-022-10003-w 

 
Contreras-Barraza, N., Espinosa-Cristia, J. F., Salazar-Sepulveda, G., & Vega-Muñoz, A. 

(2021). Entrepreneurial intention: A gender study in business and economics 
students from Chile. Sustainability (Switzerland), 13(9). 
https://doi.org/10.3390/su13094693 

 
Cui, J., Sun, J., & Bell, R. (2021). The impact of entrepreneurship education on the 

entrepreneurial mindset of college students in China: The mediating role of 
inspiration and the role of educational attributes. International Journal of Management 
Education, 19(1). https://doi.org/10.1016/j.ijme.2019.04.001 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 154 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

 
Daniela, M., Harms, R., Kailer, N., & Wimmer-Wurm, B. (2016). The impact of 

entrepreneurship education on the entrepreneurial intention of students in science 
and engineering versus business studies university programs. Technological 
Forecasting and Social Change, 104, 172–179. 
https://doi.org/10.1016/j.techfore.2015.11.006 

 
Duong, C. D. (2021). Exploring the link between entrepreneurship education and 

entrepreneurial intentions: the moderating role of educational fields. Education and 
Training. https://doi.org/10.1108/ET-05-2021-0173 

 
Duong, C. D. (2025). Balancing social and institutional support: A cross-cultural study of 

social entrepreneurial intentions in Vietnam and Poland. Social Sciences and 
Humanities Open, 12. https://doi.org/10.1016/j.ssaho.2025.101789 

 
Fayolle, A., & Gailly, B. (2015). The impact of entrepreneurship education on 

entrepreneurial attitudes and intention: Hysteresis and persistence. Journal of Small 
Business Management, 53(1), 75–93. https://doi.org/10.1111/JSBM.12065 

 
Fayolle, A., Gailly, B., & Lassas-Clerc, N. (2006). Assessing the impact of 

entrepreneurship education programmes: A new methodology. Journal of European 
Industrial Training, 30(9), 701–720. https://doi.org/10.1108/03090590610715022 

 
Fazira, S. F., Shamsudin, B., Al Mamun, A., Binti, N., Nawi, C., Azwin, N., Nasir, B. M., 

Nazri, M., & Zakaria, B. (2017). FACTORS AFFECTING ENTREPRENEURIAL 
INTENTION AMONG THE MALAYSIAN UNIVERSITY STUDENTS. Source: The 
Journal of Developing Areas, 51(4), 423–431. https://doi.org/10.2307/26416985 

 
Fute, A., Mushi, B. R., Kangwa, D., & Oubibi, M. (2024). Combating youth’s 

unemployment rate by integrating entrepreneurship in middle school education. In 
Discover Education (Vol. 3, Number 1). Discover. https://doi.org/10.1007/s44217-
024-00124-8 

 
Gagné, R. M. (1985). The Conditions of Learning and Theory of Instruction (fourth). 

Wadsworth Pub Co. 
 
Gallegos, A., Valencia-Arias, A., Aliaga Bravo, V. D. C., Teodori de la Puente, R., Valencia, 

J., Uribe-Bedoya, H., Briceño Huerta, V., Vega-Mori, L., & Rodriguez-Correa, P. 
(2024). Factors that determine the entrepreneurial intention of university students: 
a gender perspective in the context of an emerging economy. Cogent Social Sciences, 
10(1). https://doi.org/10.1080/23311886.2024.2301812 

 
Hair, J., Black, W., Babin, B., Anderson, R., & Tatham, R. (2006). Multivariate Data Analysis 

(6th Edition). Pearson Prentice Hall. 
 
Handayati, P., Wulandari, D., Soetjipto, B. E., Wibowo, A., & Narmaditya, B. S. (2020). 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 155 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

Does entrepreneurship education promote vocational students’ entrepreneurial 
mindset? Heliyon, 6(11). https://doi.org/10.1016/j.heliyon.2020.e05426 

 
Huang, M., Wang, J., & Su, X. (2024). The Impact of Social Support on Entrepreneurial 

Well-being: The Role of Entrepreneurial Passion and Entrepreneurial Efficacy. 
SAGE Open, 14(4). https://doi.org/10.1177/21582440241297232 

 
Indriyati, E. R., Christian, M., & Dewi, Y. K. (2025). Entrepreneurial Intention 

Determinants for Urban University Students to Create Business Start-Ups: The 
Impact of Entrepreneurship Education, Perceived Behavioral Control, 
Commitment, and Nascent Entrepreneurship Behavior. Jurnal Ekonomi Pendidikan 
Dan Kewirausahaan, 13(2), 2025. https://doi.org/10.26740/jepk.v13n2.p277-300 

 
Izedonmi, P. F. (2010). The Effect Of Entrepreneurship Education On Students’ 

Entrepreneurial Intentions. Global Journal of Management and Business Research, 10. 
 
Jiatong, W., Murad, M., Bajun, F., Tufail, M. S., Mirza, F., & Rafiq, M. (2021). Impact of 

Entrepreneurial Education, Mindset, and Creativity on Entrepreneurial Intention: 
Mediating Role of Entrepreneurial Self-Efficacy. Impact of Entrepreneurial Education, 
Mindset, and Creativity on Entrepreneurial Intention: Mediating Role of Entrepreneurial 
Self-Efficacy. Front. Psychol, 12, 724440. https://doi.org/10.3389/fpsyg.2021.724440 

 
Joensuu-Salo, S., Viljamaa, A., & Varamaki, E. (2019). Do intentions ever die? The temporal 

stability of entrepreneurial intention and link to behavior. https://doi.org/10.1108/ET-
03-2019-0053 

 
Köpke, U., & Schmitt-Rodermund, E. (2025). Why more males? Differences in 

entrepreneurial intentions of male and female university students and graduates. 
Journal of Global Entrepreneurship Research, 15(1), 23. 
https://doi.org/10.1007/s40497-025-00439-2 

 
Krueger, N. F., & Carsrud, A. L. (1993). Entrepreneurial intentions: Applying the theory 

of planned behaviour. Entrepreneurship and Regional Development, 5(4), 315–330. 
https://doi.org/10.1080/08985629300000020 

 
Larsen, I. B., Blenker, P., & Neergaard. (2023). The entrepreneurial mindset in 

entrepreneurship education: what can we learn from SOR models? Education + 
Training, 65, 1043–1039. 

 
Li, G., Long, Z., Jiang, Y., Huang, Y., Wang, P., & Huang, Z. (2022). Entrepreneurship 

education, entrepreneurship policy and entrepreneurial competence: mediating 
effect of entrepreneurship competition in China. Education and Training. 
https://doi.org/10.1108/ET-06-2021-0218 

 
Li, L., & Wu, D. (2019). Entrepreneurial education and students’ entrepreneurial 

intention: does team cooperation matter? Journal of Global Entrepreneurship Research, 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 156 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

9(1). https://doi.org/10.1186/s40497-019-0157-3 
 
Liñán, F., & Chen, Y.-W. (2009). Development and Cross-Cultural Application of a Specific 

Instrument to Measure Entrepreneurial Intentions. 
 
Liñán, F., Rodríguez-Cohard, J. C., & Rueda-Cantuche, J. M. (2011). Factors affecting 

entrepreneurial intention levels: A role for education. International Entrepreneurship 
and Management Journal, 7(2), 195–218. https://doi.org/10.1007/s11365-010-0154-z 

 
Longva, K. K., & Foss, L. (2018). Measuring impact through experimental design in 

entrepreneurship education: A literature review and research agenda. Industry and 
Higher Education, 32(6), 358–374. https://doi.org/10.1177/0950422218804912 

 
Lv, Y., Chen, Y., Sha, Y., Wang, J., An, L., Chen, T., Huang, X., Huang, Y., & Huang, L. 

(2021). How Entrepreneurship Education at Universities Influences Entrepreneurial 
Intention: Mediating Effect Based on Entrepreneurial Competence. Front. Psychol, 
12, 655868. https://doi.org/10.3389/fpsyg.2021.655868 

 
Mahendran, S., & Rahman, R. S. A. R. (2025). Entrepreneurial Intentions According to 

Gender among Public University Students. International Journal of Academic Research 
in Progressive Education and Development, 14(1). 
https://doi.org/10.6007/ijarped/v14-i1/24262 

 
Maheshwari, G., & Kha, K. L. (2022). Investigating the relationship between educational 

support and entrepreneurial intention in Vietnam: The mediating role of 
entrepreneurial self-efficacy in the theory of planned behavior. International Journal 
of Management Education, 20(2). https://doi.org/10.1016/j.ijme.2021.100553 

 
Maheshwari, G., Kha, K. L., & Arokiasamy, A. R. A. (2022). Factors affecting students’ 

entrepreneurial intentions: a systematic review (2005–2022) for future directions in 
theory and practice. Management Review Quarterly. 
https://doi.org/10.1007/s11301-022-00289-2 

 
Mai, Y. (2024). A Two-stage Model for Business School Innovation and Entrepreneurship 

Curriculum Development: From the Cumulative Learning Perspective. The 
Educational Review, USA, 8(10), 1255–1259. https://doi.org/10.26855/er.2024.10.010 

 
Muhammed, Y., Ringim, K. J., & Kura, K. M. (2021). Moderating Role of Perceived Social 

Support on the Relationship Between Entrepreneurship Education and 
Entrepreneurial Intention. Journal of Entrepreneurship and Business, 8(1), 104–119. 
https://doi.org/10.17687/jeb.v8i1.454 

 
Mukhtar, S., Wishnu Wardana, L., Wibowo, A., & Shandy Narmaditya, B. (2021). Does 

entrepreneurship education and culture promote students’ entrepreneurial intention? The 
mediating role of entrepreneurial mindset. 
https://doi.org/10.1080/2331186X.2021.1918849 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 157 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

 
Musariwa, P., & Tinonetsana, F. (2023). An Assessment of University in Entrepreneurship 

Training as a Means of Reducing Youth Unemployment in South Africa: A Case of 
Durban University of Technology. African Journal of Inter/Multidisciplinary Studies, 
5(1), 1–10. https://doi.org/10.51415/ajims.v5i1.1248 

 
Nabi, G., Walmsley, A., Liñán, F., Akhtar, I., & Neame, C. (2018). Does entrepreneurship 

education in the first year of higher education develop entrepreneurial intentions? 
The role of learning and inspiration. Studies in Higher Education, 43(3), 452–467. 
https://doi.org/10.1080/03075079.2016.1177716 

 
Neneh, B. N. (2022). Entrepreneurial passion and entrepreneurial intention: the role of 

social support and entrepreneurial self-efficacy. Studies in Higher Education, 47(3), 
587–603. https://doi.org/10.1080/03075079.2020.1770716 

 
Nguyen, Q. Do, & Nguyen, H. T. (2023). Entrepreneurship education and entrepreneurial 

intention: The mediating role of entrepreneurial capacity. International Journal of 
Management Education, 21(1). https://doi.org/10.1016/j.ijme.2022.100730 

 
O’Neill, A. (2025, July 22). Youth Unemployment Rate in Indonesia from 1991-2024. 

Https://Www.Statista.Com/Statistics/812110/Youth-Unemployment-Rate-in-
Indonesia/. 

 
Otache, I., Edopkolor, J. E., Sani, I. A., & Umar, K. (2024). Entrepreneurship education 

and entrepreneurial intentions: Do entrepreneurial self-efficacy, alertness and 
opportunity recognition matter? International Journal of Management Education, 22(1). 
https://doi.org/10.1016/j.ijme.2023.100917 

 
Patricia, & Silangen, C. (2016). The Effect of Entrepreneurship Education on 

Entrepreneurial Intention in Indonesia. DeReMa Jurnal Manajemen, 11(1). 
 
Pittaway, L., & Thorpe, R. (2012). A framework for entrepreneurial learning: A tribute to 

Jason Cope. Entrepreneurship and Regional Development, 24(9–10), 837–859. 
https://doi.org/10.1080/08985626.2012.694268 

 
Prasad, S., Dakshinamurthy, T., Dash, I., Garg, R., Thulaseedharan, A., Rajagopalan, K. 

K., & Goel, A. V. (2024). “Impact of Entrepreneurship Education on Youth 
Employment: Evidence from Developing Countries.” Library Progress International|, 
44(3). www.bpasjournals.com 

 
Preedy, S., McLuskie, P., Walmsley, A., & Smith, K. (2025). Development of 

entrepreneurial identity and intent in the early years of higher education. 
International Journal of Entrepreneurial Behaviour and Research, 31(9), 2271–2294. 
https://doi.org/10.1108/IJEBR-08-2023-0879 

 
Pusdatik Kemnaker. (2025, June 26). Pengangguran Terbuka di Indonesia Menurut 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 158 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

Pendidikan dan Jenis Kelamin Tahun 2024. 
Https://Satudata.Kemnaker.Go.Id/Infografik/94. 

 
Sánchez, J. C. (2013). The impact of an entrepreneurship education program on 

entrepreneurial competencies and intention. Journal of Small Business Management, 
51(3), 447–465. https://doi.org/10.1111/jsbm.12025 

 
Setyowati, E. M., Arif, S., Andrianto, A., Wati, A. P., Murwani, F. D., & Wardana, L. W. 

(2025). Examining the Role of Social Environment in the Relationship between 
Competence and Entrepreneurial Interest of Vocational Students: A Systematic 
Literature Review (SLR). International Journal of Business and Quality Research, 3(2), 
235–250. https://e-journal.citakonsultindo.or.id/index.php/IJBQR 

 
Sieger, P., Raemy, L., Zellweger, T., Fueglistaller, U., & Hatak, I. (2024). Student 

Entrepreneurship 2023: Insights From 57 Countries 2023 GUESSS Global Report. 
www.guesssurvey.org. 

 
Soomro, B. A., & Shah, N. (2022). Entrepreneurship education, entrepreneurial self-

efficacy, need for achievement and entrepreneurial intention among commerce 
students in Pakistan. Education and Training, 64(1), 107–125. 
https://doi.org/10.1108/ET-01-2021-0023 

 
Sun, J., Zhang, J., & Shi, J. (2023). From entrepreneurship education to entrepreneurial 

intention: Mindset, motivation, and prior exposure. Frontiers in Psychology, 14. 
 
Teixeira, A. A. C., & Forte, R. P. (2017). Prior education and entrepreneurial intentions: 

the differential impact of a wide range of fields of study. Review of Managerial Science, 
11(2), 353–394. https://doi.org/10.1007/s11846-015-0188-2 

 
Teoh, W. M. Y., Chong, S. C., Yuen, Y. Y., Ravichander, S., & Chong, C. W. (2024). 

Entrepreneurial intentions among business undergraduates: The Malaysian case. 
Journal of Education for Business. https://doi.org/10.1080/08832323.2024.2424181 

 
Tian, H., Akhtar, S., Qureshi, N. A., & Iqbal, S. (2022). Predictors of entrepreneurial 

intentions: The role of prior business experience, opportunity recognition, and 
entrepreneurial education. Frontiers in Psychology, 13. 
https://doi.org/10.3389/fpsyg.2022.882159 

 
Vosylis, R., Branje, S., & Raižienė, S. (2025). “How Safe is Financial Safety Net?” Level 

and Form of Parental Financial Support and Its Role in Need-Supportive and Need-
Thwarting Parenting and Well-Being of Emerging Adults. Emerging Adulthood, 
13(3), 648–662. https://doi.org/10.1177/21676968251316608 

 
Wang, X. H., You, X., Wang, H. P., Wang, B., Lai, W. Y., & Su, N. (2023). The Effect of 

Entrepreneurship Education on Entrepreneurial Intention: Mediation of 
Entrepreneurial Self-Efficacy and Moderating Model of Psychological Capital. 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 159 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

Sustainability (Switzerland), 15(3). https://doi.org/10.3390/su15032562 
 
Wasim, J., Youssef, M. H., Christodoulou, I., & Reinhardt, R. (2024). The Path to 

Entrepreneurship: The Role of Social Networks in Driving Entrepreneurial 
Learning and Education. Journal of Management Education, 48(3), 459–493. 
https://doi.org/10.1177/10525629231219235 

 
Wei, X., Liu, X., & Sha, J. (2019). How does the entrepreneurship education influence the 

students’ innovation? Testing on the multiple mediation model. Frontiers in 
Psychology, 10(JULY). https://doi.org/10.3389/fpsyg.2019.01557 

 
Wu, Y. C. J., & Wu, T. (2017). A decade of entrepreneurship education in the Asia Pacific 

for future directions in theory and practice. In Management Decision (Vol. 55, 
Number 7, pp. 1333–1350). Emerald Group Publishing Ltd. 
https://doi.org/10.1108/MD-05-2017-0518 

 
Xu, J., Fu, Y., & Zhang, X. (2023). Does entrepreneurship education in China develop 

entrepreneurial intention? the role of self-efficacy and experience. PLoS ONE, 18(7 
July). https://doi.org/10.1371/journal.pone.0286090 

 
Yousaf, U., Ali, S. A., Ahmed, M., Usman, B., & Sameer, I. (2020). From entrepreneurial 

education to entrepreneurial intention: a sequential mediation of self-efficacy and 
entrepreneurial attitude. International Journal of Innovation Science, 13(3), 364–380. 
https://doi.org/10.1108/IJIS-09-2020-0133 

 
Zimet, G. D., Dahlem, N. W., Zimet, S. G., & Farley, G. K. (1988). The Multidimensional 

Scale of Perceived Social Support. Journal of Personality Assessment, 52(1), 30–41. 
https://doi.org/10.1207/s15327752jpa5201_2 

 
 
 
 
 
 

*Christina (Corresponding Author) 
School of Business Management, Universitas Ciputra, 
School of Business and Economics, Universitas Prasetiya Mulya 
Address: Citraland CBD Boulevard, Surabaya, Indonesia 
Email: nana@ciputra.ac.id 
 
Andreas Budihardjo  
School of Business and Economics 
Universitas Prasetiya Mulya 
Address: Jl. R.A. Kartini, Cilandak, Jakarta Selatan, Indonesia 
Email: andreas.budihardjo@prasetiyamulya.ac.id 
 



 
When Learning Meets Support: Insights from Indonesian Undergraduate Students on the Impact of 
Entrepreneurship Education in Fostering Entrepreneurial Intention 
 

50624 - 160 
 

 https://journal.unesa.ac.id/index.php/jepk  
 
 

Eko Suhartanto 
School of Business and Economics 
Universitas Prasetiya Mulya 
Address: Jl. R.A. Kartini, Cilandak, Jakarta Selatan, Indonesia 
Email: eko.suhartanto@prasetiyamulya.ac.id 
 
Henry Pribadi  
School of Business and Economics 
Universitas Prasetiya Mulya 
Address: Jl. R.A. Kartini, Cilandak, Jakarta Selatan, Indonesia 
Email: henry.pribadi@prasetiyamulya.ac.id  
 

 
 


