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	ABSTRACT

	
	
	This article attempts to present the urgency of learning themes in the context of global citizenship and strategies that can be implemented to form inclusive global citizens through global citizenship education. A global perspective is one of the main needs for contemporary citizens due to the increasing world problems whose solutions require interdependence and cooperation from all nations. Methodologically, this study uses a qualitative research approach with a case study research design with the research location at the Pancasila and Citizenship Education of study program, State University of Surabaya. The results of the study state that the urgency of learning themes that form global citizens is the concept of justice and equality, the concept of diversity and the concept of a sustainable environment while the strategy for forming knowledge, skills and attitudes of inclusive global citizens, by first, implementing a learning approach developed through curricular and organizational learning, second, developing an inclusive learning environment that has an impact on the formation of students' global knowledge and understanding, students' global skills and the development of students' global values

	
	
	


[bookmark: _heading=h.1fob9te][bookmark: _heading=h.3znysh7]Copyright © 2024 (Fitria Anjar Sari). All Rights Reserved
How to Cite: Sari, Fitria Anjar. 2024. Global Citizenship Education: Urgency and Strategy Forming Inclusive Global Citizen. Journal of Civic and Moral Studies, Vol. 9, Page 76-83.




[bookmark: _heading=h.2et92p0]Introduction
Entering the 21st century, every country in the world will face various global problems that need to be handled by each country seriously. Various global problems or issues Which moment This is rife with increasing interdependence and competitiveness between countries, violence and inter-ethnic war, organized terrorism, sustainable development and environmental damage as well as the increasingly rapid development of information and communication technology which also has various impact negative (Gacel And Avila, 2015; Cogan and Derricot, 1998, p. 7; UNESCO, 2015; Wahab and Sapriya, 2012, p. 236). Solutions to overcome these problems require cooperation from various countries. If these problems are not immediately resolved, the world will experience rapid destruction due to conflict and environmental damage. 
Studies conducted The UN Refugees Agency on Global Trends, Forced Displacement shows that at the end of 2017 as many as 68.5 million person And more half of it or 52% are children under 18 years of age, forcibly moved from one country to another. other countries due to being victims of persecution, conflict and violence. This population increased by 2.9 million people from year 2016 And the Syrian conflict contributed significantly to this increase (UNHCR, 2017). 	The increasing movement of people who bring identities in the form of immigrant cultural backgrounds encourages cosmopolitan views and global citizenship (Anker, 2017. p. 73).
Various problems and needs above, then required understanding and global insight
young generation for today's contemporary citizens. This article attempts to present the urgency of inclusive understanding in the context of global citizenship and strategies that can be implemented to form inclusive global citizens through global citizenship education. Global perspective becomes one of the main needs in contemporary citizens due to the increasing world problems whose solutions require interdependence and cooperation from all nations (Wahab and Sapriya, 2011, pp. 235-237). This additional position as a global citizen need an ability and global citizen competency. The ability to can think and understand globally not only about himself and his country but also about world problems. 
The abilities and competencies of global citizens must be transformed in the formal education process. Education moment This should produce graduates with an intellectual and nationalist mindset and how to encourage students as citizens. global which is in line with universal values. It is important for students to have perspectives and abilities about How he each other connected one The same other with participant educate in other hemisphere world (Sarabhai, 2013). Global citizenship education is a way of understanding how the world works, the relationship between our own lives and people around the world. A way of seeing how social justice and equality, the realities of what happens to other people, diversity, connectedness and how people can make a difference.
There are three dimensions main which often mentioned in nationality global by Morais   and Ogden (2010) translates as follows social responsibility , global competence , and global civic engagement. Social responsibility is defined as the level of awareness of interdependence and social concern for others, society, and the environment. Students can be trained in social responsibility by participating in evaluating social problems such as injustice and social inequality. Global competence is defined as the ability to have an open mind. And  in a way  effective  try  understand cultural norms of others and utilize the knowledge they have to interact, communicate and work together. The global competence dimension can be developed in citizenship education learning by using approach think critical. Meanwhile, involvement in global citizenship ( civic engagement ) is defined as an action or tendency to recognize community problems at local, national and global levels by participating in community activities and participation (Noddings, 2005; Dobson, 2003; Westheimer & Kahne, 2004; Carens, 2000; Langran, Langran, & Ozment, 2009).

Method 
		This research is included in the scope of the qualitative approach because it attempts to interpret data in a natural way. actually happens in the field. The research conducted focuses on natural activities that occur in all learning processes both in and outside the classroom for students in the Program  Studies  Education  Pancasila  And Citizenship of Surabaya State of University. The method used in this study is the case study research method. Through the case study method, researchers can identify in detail the matters relating to a program, namely the global citizenship education program at a location, namely Surabaya State University, especially in the Pancasila and Citizenship Education Study Program with the aim of gain knowledge about the event comprehensively. (Creswell, 2015. P. 97).
The case that is interesting in this research is concretely in Surabaya State University. From the strategic plan of Surabaya State University 2016-2020 can be seen that Surabaya State University, a university where stakeholders are committed to becoming a leading educational university at national and global levels by developing various programs to realize the milestone vision of Surabaya State University. so that expected student have the insight and skills needed when This idea means that a case study is a detailed examination of a single setting or a single subject or a single repository of documents or a single event. (Bogdan and Biklen, 1982, p. 82)
This study uses various techniques in data collection, namely observation of the environment and student learning activities that lead to the dimension of developing students' global insight, interviews with academics who have experience with global citizenship education programs, and groups. discussion with various line in the community, academics, Program Studies For to study and analyze information and data together and documentation techniques to see how lecturers plan to teach global citizenship education programs in the context of learning. Qualitative research is characterized by using more diverse data collection methods than quantitative research (Creswell, 2015).
Results And Discussion
The strategy for forming the knowledge, skills and attitudes of inclusive global citizens can be carried out using a global citizenship education approach on schools or formal institutions. global citizenship education covers the following main themes: First , the concept of justice and equality, the concept of justice expected in global citizenship education is not to impose the ideology or values of the majority on minority groups; pay attention to minority races, genders And group marginal Which vulnerable to discriminatory treatment; provide participatory space for refugees, transnational migrants and asylum seekers so that they can voice their rights. Global citizenship education needs to provide space for discuss about values, justice universally acceptable in each country. (Shultz, 2018).
Second, the concept diversity. With the increasing transnational migration in various countries, global citizenship education aims to emphasize to students to respect the identities and backgrounds of other students as an opportunity to make learning classes become more meaningful; make the environment and school learning that is responsive to cultural diversity (Hattam, 2018). Global citizenship leads to Recognition of diversity at local, national and global levels and a pluralist perspective is tool for accepting and appreciating this diversity. This perspective potential to be developed in the curriculum schools in a pedagogical And co-curricular in the context of socio-economic, political and cultural (Marshall, 2011). Todd added that pluralism is not just an aggregation of identities, namely the collection of various identities into one, but there is a relationship of communication and dynamics in the new community (2009, p. 2). There needs to be education and diversity training, positive attitude change, global citizenship and leadership, understanding of universal human rights and active global citizenship (Marshella, 2009).
Third , the concept of sustainable development. The three pillars of sustainable development are increasingly recognized since the 21st century education agenda, the three pillars are: Economy, an economically sustainable system means it must be able to produce goods and services sustainably, to balance the wheels of rotation. goods and world services and to avoid imbalances that damage agricultural and industrial production; the environment, environmentally friendly systems must be maintained for the sustainability of life, avoiding excessive exploitation of natural resources, including the maintenance of biodiversity, atmospheric stability and the functioning of the environment. ecosystem others; Social, a socially sustainable system must achieve justice  in  distribution  rights  majority and minorities, provision of adequate social services including health, education, gender equality and political accountability and participation (Pashby, 2018). Education moment This must force student For become agent change local and global in protecting the environment as an encouragement to form active global citizens (Fujiwara, 2009).
Global learning curriculum requires complete conditions, processes and attributes that encourage the formation of global awareness, skills and attitudes of students. To achieve the results of competency, skills and attitude global participant educate, need in terms of learning environment conditions, attributes and learning processes (Gibson, Rimmington & Brown, 2008). In the Pancasila and Citizenship Education Study Program to achieve students' global insight, namely understanding, global skills and attitudes are formed through the available learning environment in the form of supporting facilities and infrastructure as well as motivation and exemplary lecturers. While the attributes and learning processes developed by the Pancasila and Citizenship Education Study Program include critical and participatory learning, service learning, comparative study learning, community discussions and student involvement actions in solving local to global issues. The existence of learning conditions and environments that are developed as well as attribute And process existing learning has had an impact on the formation of students' global insight, namely a set of knowledge and understanding, skills and attitudes of global citizens.
Some efforts that can be made by universities tall in to form competence inclusive global citizens include: First , implementing a learning approach developed through curricular and organizational learning that aims to provide students with awareness and understanding of their part of the world. Second, the implications of global citizenship education programs for the development of student activities. This section will be discussed with various journals on global education approaches developed through student activities such as student exchanges, service learning and civic engagement. Third, the implications of global citizenship education programs for the development of learning environments developed by universities. Fourth, the implications of global citizenship education programs for the development of learning curricula that can be developed by universities.
The results of the study show that the concept of the global citizenship education program in the Pancasila and Citizenship Education Study Program, Surabaya State University includes: (1) the background of the program, namely the need for social change that occurs in terms of the environment, economy, politics and social due to globalization. (2) The objectives of the program are to form global knowledge and understanding, hone global skills and develop students' global values and attitudes. (3) the global issues discussed are ecological citizenship , economic dependence, international relations and global politics, the concept of humanity, diversity and inclusive citizenship. (4) the approach taken is to develop the vision and mission of the Study Program, continue and modify university programs, provide regulations, become role models for global citizens, hold seminars and incidental programs of the Study Program that support the formation of students' global insight and utilize learning resources and media.
The Global Citizenship Education Program has implications for the development of student activities in the Pancasila and Citizenship Education Study Program, Surabaya State University. Student activities are developed in and outside the classroom. In the classroom, the development of global insight is encouraged through critical learning, digital media literacy, the use of foreign language learning materials and online learning . Meanwhile, student activities outside the classroom are developed through various organizational and community activities (HMJ, BIMBASI, KITA). Individual student activities outside the classroom are also encouraged and developed by the Study Program such as teaching practice in bilingual classes. These various student activities have an impact, namely the formation of global understanding, honing global skills and developing students' global values.
Community service learning developed by the Study Program and HMJ can shape students' global insight because it provides direct space for students to apply their knowledge, skills and values. Gisolo & Stanlink (2012) said that the experience of community service learning or what is usually adopted as a Real Work Lecture (KKN) program has proven to be an effective program to provide learning opportunities for students to be directly involved not only intellectually (learning in class) but also emotionally, improve their communication skills, and the importance of volunteerism. Environmental socialization activities and how to recycle waste in the community are forms of student activity involvement in public problems. By focusing on the active involvement of citizens, it can increase global civil responsibility, community service and make changes to the world (Jacob, 2008; Leduc, 2013).
Citizen involvement can be done by encouraging students to take part or participate in social movements related to world peace and environmental issues (Catalano, 2013) such as those that occurred in Indonesia, namely Save Palestine and Save World . Pancasila and Citizenship Education students in HMJ activities held an earthquake care action and collected funds to fundraising for Rohingya. Another activity, namely the action of not being afraid of terrorism as a form of solidarity for the brutal shooting at the New Zealand mosque, was also carried out. Becoming a participatory citizen in taking a stance on global issues ( Dobson, 2003; Westheimer & Kahne, 2004 ), and having responsibility for the relationship between themselves and the world ( Carens, 2000; Langran, Langran, & Ozment, 2009 ) is one of the dimensions of global citizens in the dimension of citizen involvement in addition to having social responsibility and global competence (Morais & Ogden, 2010) .
The Global Citizenship Education Program has implications for the development of the learning environment for students of the Pancasila and Citizenship Education Study Program. Development of the physical environment such as the development of internet connections, the Study Program library, microteaching rooms and democracy rooms, the Non-Academic Assessment System, comfortable, green and inclusive learning spaces, as well as clean Study Program fields and gazebos on the Study Program field. In addition, lecturers also provide guidance, direction and encouragement to students to participate in student activities outside the classroom to hone their soft skills . These various student activities have an impact, namely the formation of global understanding, honing global skills and developing students' global values.
In classroom learning, Global Citizenship Education in the Pancasila and Citizenship Education Study Program uses teaching practices that emphasize the principles of: maintaining a polite, inclusive, and interactive classroom and school ethos (eg gender equality, inclusion, shared understanding of classroom norms, learners, voice, seating arrangements, use of space), instilling learner-centered independence and culturally responsive and interactive teaching and learning approaches that are aligned with learning objectives (eg independent and collaborative learning, media literacy), Offering opportunities for participants to experience learning in a variety of contexts including classrooms, activities and the school community as a whole, from local to global (eg community participation, international electronic exchange, virtual communities), Emphasizing teachers / educators as role models (eg, to date events, community involvement, practicing environmental and equity standards), Using learners and their families as teaching and learning resources, especially in multicultural environments. (UNESCO, 2015).
On domain knowledge global citizenship, students can learn about problems of government systems and structures local and students understand the interdependence and global connections of critical learning about global issues. discussed in class and in the community. Students can use how they see and understand the world and its relationship to themselves and how students can see social justice. and equality, the reality of diversity with others. Students can understand what social justice and equality are, how diversity exists, about the concept of globalization and the reality that our country is interdependent with other countries, the concept of sustainable development.  And  How  draft  about world conflict and peace. Increasing the domain of student knowledge can be formed through various student activities developed by universities in the classroom in the form of critical and participatory learning. And activity outside the classroom such as community discussions, community service learning (KKN), internships at home and abroad, and student involvement in local to global issues have an impact on the formation of students' global insight.
In the global skills domain global citizens demonstrate personal and social responsibility for a peaceful and sustainable world and develop motivation And willingness to care for goodness together (UNESCO, 2015), can develop critical thinking skills, the ability to debate effectively, respect people and ways of thinking, the ability to work together and resolve conflicts (Oxfam, 2014). Student activities in and outside class which has been developed has formed students' global skills, such as critical discussion activities on global issues discussed in class and The community can develop critical thinking skills, the ability to debate effectively, and appreciate differences and other people's ways of thinking. This activity can hone students' global competence where global competence is interpreted as the ability to have an open mind. And  in a way  effective  try  understand cultural norms of others and use the knowledge they have to interact, communicate and work together.
In student involvement actions on global issues such as Action care earthquake And raising funds to fundraising for Rohingya and action No Afraid terrorism as the form of solidarity for the brutal shooting at the New Zealand mosque carried out by students has encouraged students to hone global skills by developing empathy, ethics, values and feeling social responsibility; and promoting local and global social justice. Through citizen engagement, individuals as citizens can be empowered as agents of social change for a more democratic world (Jacoby, 2009, p. 9). 
In the domain of global citizenship attitudes of citizens Globally develop attitudes to appreciate and respect differences And diversity, a sense of belonging and students can share values and responsibilities based on human rights (UNESCO, 2015). Activities such as peace visits, interfaith studies, Transgender breaking fast programs, nature libraries and planting of tree seedlings and peaceful actions have provided students with learning to develop attitudes of mutual respect and appreciation for differences, develop empathy, demonstrate commitment to social justice and respect for diversity and care for the environment and commitment to sustainable development (Oxfam, 2014)
The various student activities have an impact, namely the formation of global understanding, honing global skills and developing students' global values. Understanding of global citizenship education in lecturers have implications on development of student learning curriculum. The learning curriculum includes learning objectives, learning materials, learning methods and follow-up plans that will be carried out as an effort to develop a 	new curriculum. 	All development of the learning curriculum has an impact on the formation of students' global knowledge and understanding, students' global skills and the development of students' global values.
Conclusion
The concept of the global citizenship education program in the Pancasila and Citizenship Education Study Program, Surabaya State University includes: (1) the background of the program, namely the need for social change that occurs in terms of the environment, economy, politics and society due to globalization. (2) The objectives of the program are to form global knowledge and understanding, hone global skills and develop students' global values and attitudes. (3) the global issues discussed are ecological citizenship , economic dependence, international relations and global politics, the concept of humanity , diversity and inclusive citizenship. (4) the approach taken is to develop the vision and mission of the Study Program, continue and modify university programs, provide regulations, become role models for global citizens, hold seminars and incidental programs of the Study Program that support the formation of students' global insight and utilize learning resources and media.
The Global Citizenship Education Program has implications for the development of student activities in the Pancasila and Citizenship Education Study Program, Surabaya State University. Student activities are developed in class and outside the classroom. In class, the development of global insight is encouraged through critical learning, digital media literacy, the use of foreign language learning materials and online learning . Meanwhile, student activities outside the classroom are developed through various organizational and community activities (HMJ, BIMBASI, KITA). Individual student activities outside the classroom are also encouraged and developed by the Study Program such as teaching practice abroad. These various student activities have an impact, namely the formation of global understanding, honing global skills and developing students' global values.
The Global Citizenship Education Program has implications for the development of the learning environment for students of the Pancasila and Citizenship Education Study Program. Development of the physical environment such as the development of internet connections, the Study Program library, microteaching rooms and democracy rooms, the Non-Academic Assessment System, comfortable, green and inclusive learning spaces, as well as clean Study Program fields and gazebos on the Study Program field. In addition, lecturers also provide guidance, direction and encouragement to students to participate in student activities outside the classroom to hone their soft skills . These various student activities have an impact, namely the formation of global understanding, honing global skills and developing students' global values.
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