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ABSTRACT 

 

This study examines how a Love-Based Curriculum (Kurikulum Berbasis Cinta or KBC) can 

be integrated with deep learning to improve teaching practices in madrasah education. The 

study focuses on how values such as love, empathy, respect, and care are embedded in 

curriculum planning and classroom learning to create meaningful learning experiences for 

students. A qualitative case study was conducted at a public Islamic senior high school 

(madrasah) in Indonesia. Data were collected through semi-structured interviews, classroom 

observations, and document analysis involving teachers, school leaders, and curriculum 

coordinators. The findings show that integrating the Love-Based Curriculum with deep 

learning encourages teachers to move beyond simply delivering subject content. Instead, they 

design learning activities that help students think critically, reflect on their experiences, and 

develop social, emotional, and spiritual values. Teachers also became more focused on 

supporting students' individual learning needs and active participation. However, the study 

identified several challenges, including limited teacher readiness to implement reflective 

teaching practices and the need for stronger curriculum management. Overall, the findings 

suggest that integrating love-based values with deep learning can strengthen teaching quality 

in Islamic education. Within this pedagogical framework, technology can serve as a valuable 

tool for supporting teachers' lesson planning, assessment, and reflective practice, provided that 

it remains aligned with the curriculum's core principles of care, empathy, and meaningful 

human relationships rather than replacing them. 

Keywords: Love-Based Curriculum, Deep Learning, Pedagogical Transformation, Madrasah 

Education 

 

INTRODUCTION 

 

The rapid development of digital technology and artificial intelligence (AI) has transformed 

educational practices worldwide, influencing not only how students learn but also how teachers 

design, evaluate, and continuously improve instruction (Voicu, 2025). Schools are no longer 

expected to focus solely on transmitting knowledge or preparing students for examinations. 

Instead, they are increasingly encouraged to cultivate students' critical thinking, creativity, 

collaboration, and capacity to solve authentic problems. Consequently, many education 

systems have adopted deep learning as a key pedagogical approach. Deep learning emphasizes 

meaningful understanding by encouraging students to connect concepts across disciplines, 

reflect on their learning processes, and apply knowledge in new and complex situations rather 

than relying on rote memorization (Fitrah et al., 2025; Zebua, 2025). Within this context, AI 

has emerged as a valuable pedagogical support tool, particularly for enhancing teachers' 
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reflective practice. By analyzing learning data, identifying students' learning patterns, and 

generating timely feedback, AI can help teachers evaluate instructional effectiveness, adapt 

learning activities, and make more informed pedagogical decisions (Strielkowski et al., 2024; 

Mohd Amin et al., 2025). Despite these advantages, scholars have cautioned that the increasing 

reliance on AI and data-driven educational practices may unintentionally prioritize efficiency 

and measurable outcomes over the relational and ethical dimensions of teaching (Holmes et al., 

2022; UNESCO, 2023). This concern raises an important question about how technological 

innovation can be integrated without diminishing the values of empathy, care, respect, and 

meaningful teacher–student relationships that remain fundamental to effective education. 

These concerns have encouraged researchers and educators to revisit the principles of 

humanistic education. Humanistic learning theory, developed by scholars such as Rogers 

(1969) and Maslow (1970), emphasizes that education should not only develop students' 

intellectual abilities but also support their emotional, social, and moral growth. According to 

this perspective, meaningful learning happens when students feel respected, valued, and 

emotionally supported throughout the learning process. More recent studies have extended 

these ideas by introducing the concept of human-centered AI in education. Rather than 

replacing teachers, AI should function as a tool that supports teachers in making better 

instructional decisions while preserving human interaction, empathy, and ethical responsibility 

(Cao et al., 2025). Therefore, emotional and relational aspects of teaching should not be viewed 

as additional components of education but as essential elements that help students achieve deep 

and meaningful learning. 

These global discussions are highly relevant to the Indonesian education system, 

especially in madrasahs. As Islamic educational institutions, madrasahs have a unique 

responsibility to develop students intellectually, spiritually, morally, and socially. Learning in 

madrasahs is expected to balance academic achievement with character development and 

religious values. Recent educational policies in Indonesia have also introduced deep learning 

as part of curriculum improvement, encouraging teachers to create more meaningful, student-

centered, and reflective learning experiences. However, many classroom practices still focus 

heavily on completing curriculum content and preparing students for assessments. 

Opportunities for students to reflect, discuss, explore ideas, and actively construct knowledge 

are often limited (Kholis, 2025; Bulkani, 2025). This situation shows that although educational 

policies encourage pedagogical transformation, the implementation of these ideas in 

classrooms remains challenging. 

To respond to these challenges, the Indonesian Ministry of Religious Affairs introduced 

the Love-Based Curriculum (Kurikulum Berbasis Cinta or KBC) in 2025. The curriculum 

positions compassion, empathy, respect, and human dignity as the foundation of educational 

practice. This orientation is consistent with both humanistic education and Islamic educational 

philosophy, which view education as a holistic process of nurturing intellectual, moral, 

spiritual, and social development rather than merely transmitting knowledge. In Islamic 

educational thought, education (ta'dīb) seeks to cultivate individuals of sound character, 

wisdom, and responsibility through balanced development and ethical relationships, while 

humanistic education likewise emphasizes personal growth, meaningful learning, and respect 

for learners' dignity (Al-Attas, 1979; Noddings, 2013). Within this framework, love is 

understood not simply as an emotion but as a professional and ethical commitment expressed 

through caring relationships, respectful communication, inclusive teaching practices, and 

sustained attention to students' personal development. Teachers are therefore expected to act 

as facilitators who guide students with patience, kindness, and understanding while promoting 
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academic excellence. Although KBC has attracted considerable attention in educational policy, 

its practical implementation in curriculum planning, classroom instruction, and teacher 

professional development remains limited. Furthermore, little research has examined how KBC 

can be integrated with deep learning approaches and how AI can support teachers' reflective 

practice within a love-based pedagogical framework rather than merely improving instructional 

efficiency. 

Previous studies provide valuable insights into these issues. First, research on deep 

learning consistently shows that this approach helps students develop critical thinking, 

problem-solving skills, and meaningful engagement with learning. Nevertheless, many 

teachers continue to face difficulties in understanding the concept of deep learning and 

applying it effectively in classroom practice (Cahyati et al., 2025; Abdullah, 2025). Second, 

studies on AI in education demonstrate that technology can improve personalized learning, 

increase learning efficiency, and support teacher reflection. However, researchers also warn 

that excessive dependence on technology may weaken pedagogical quality if teachers rely on 

AI without strong instructional knowledge and ethical considerations (Coppin, 2025; Melo-

López et al., 2025). Third, qualitative studies conducted in Islamic educational settings indicate 

that contextual learning and reflective teaching strategies improve student participation and 

learning experiences. However, these practices are often implemented only in specific schools 

or classrooms and have not yet become systematic educational approaches (Mashudi & 

Hilman, 2025). 

Fourth, research on humanistic education and character education emphasizes the 

importance of integrating emotional intelligence, moral values, and character development into 

curriculum design. These studies show that students learn more effectively when they 

experience supportive relationships, positive classroom environments, and opportunities for 

personal reflection (Bulkani et al., 2025). Fifth, emerging studies on love-based or compassion-

centered education suggest that educational environments built upon empathy, care, and mutual 

respect can increase student motivation, strengthen classroom relationships, and create more 

inclusive learning communities. However, this field is still relatively new, and empirical 

evidence supporting these approaches remains limited. Finally, studies investigating teacher 

readiness consistently report that many teachers require further professional development to 

implement reflective teaching, student-centered learning, and value-based pedagogical 

practices successfully (Suparman et al., 2025). 

Although these studies provide valuable insights, important gaps remain in the existing 

literature. Most previous research has examined deep learning, AI integration, and value-based 

education as separate lines of inquiry rather than as interconnected components of a coherent 

pedagogical framework. Consequently, there is limited empirical evidence demonstrating how 

values such as compassion, empathy, and love can be systematically translated into curriculum 

planning, classroom instruction, teacher reflection, and professional practice within 

technology-supported learning environments. Existing studies also offer few practical 

frameworks that explain how these humanistic values can be integrated with deep learning 

principles while using AI to support, rather than replace, teachers' pedagogical decision-

making and reflective practice. As a result, the human dimension of education remains 

insufficiently connected to technological innovation, leaving a significant conceptual and 

practical gap between ethical educational values and contemporary pedagogical approaches. 

This study seeks to address this gap by proposing an integrated perspective that 

combines the Love-Based Curriculum with deep learning. Rather than viewing love simply as 

a philosophical ideal, this study considers it an educational principle that guides curriculum 
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development, teacher reflection, classroom interaction, and instructional decision-making. 

Using a qualitative case study in an Indonesian madrasah, this research explores how teachers 

understand and implement the principles of KBC alongside deep learning. Specifically, the 

study investigates three main questions: (1) how teachers interpret and apply the principles of 

the Love-Based Curriculum and deep learning; (2) how these two approaches work together to 

transform pedagogical practice; and (3) what institutional, professional, and conceptual 

challenges teachers face during implementation. 

By bringing together ideas from humanistic education, deep learning, Islamic 

educational philosophy, and AI-supported teaching, this study offers a more integrated 

framework for curriculum transformation in madrasah education. It also contributes to ongoing 

international discussions about how educational institutions can benefit from technological 

innovation while preserving the human values that remain at the heart of meaningful education. 

The findings are expected to provide theoretical contributions to educational research as well 

as practical recommendations for teachers, curriculum developers, school leaders, and 

policymakers seeking to create more compassionate, reflective, and effective learning 

environments in the digital era. 

METHOD 

This study used a qualitative interpretive case study to explore how the Love-Based Curriculum 

(KBC) and deep learning are integrated to improve teaching practices in a madrasah. A 

qualitative approach was chosen because it helps researchers understand how teachers and 

school leaders interpret their experiences and apply value-based teaching in everyday 

classroom practice. The interpretive perspective focuses on participants’ views, beliefs, and 

experiences, while the case study design allows researchers to investigate this educational 

change in its real-life setting (Creswell & Poth, 2018). 

The study was conducted at a public Islamic senior high school (Madrasah Aliyah) in 

Indonesia that had begun implementing the Love-Based Curriculum alongside deep learning. 

Participants were selected through purposive sampling because they had direct experience with 

curriculum planning and classroom implementation. The participants comprised ten teachers 

representing different subject areas, one vice principal responsible for curriculum, and one 

school principal. Data collection and analysis were conducted iteratively, with interview 

transcripts and field notes reviewed after each round of data collection. Saturation was 

considered to have been reached when ongoing coding and team discussions consistently 

revealed no new themes, categories, or insights relevant to the research questions, indicating 

that additional data were unlikely to contribute further conceptual understanding (Patton, 

2015). 

Data were collected over three months, from October to December 2025, using three 

main methods. First, semi-structured interviews were conducted with all participants to explore 

their understanding of the Love-Based Curriculum, deep learning, teaching strategies, and 

reflective practices. Each interview lasted about 45–60 minutes and was audio-recorded with 

participants’ permission. Second, non-participant classroom observations were carried out to 

examine actual teaching practices. The observations focused on teacher–student interaction, 

critical thinking activities, classroom participation, empathy, and inclusive learning. Third, 
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document analysis was conducted by reviewing lesson plans, curriculum documents, and 

teachers’ reflective notes to understand how these pedagogical principles were planned and 

implemented. During the research process, field notes and reflective memos were also written 

to record important observations and support deeper analysis. 

The data were analyzed using thematic analysis following Braun and Clarke (2006). 

The researchers first became familiar with the data by reading the interview transcripts and 

field notes several times. They then developed initial codes using both inductive coding, which 

emerged from the data, and deductive coding based on the study’s theoretical framework. 

Similar codes were grouped into categories and then developed into broader themes related to 

pedagogical transformation. These themes were reviewed and refined several times to ensure 

that they accurately represented the data and answered the research questions. The constant 

comparative method was also applied by comparing findings from interviews, observations, 

and documents to improve the consistency and credibility of the analysis. 

To ensure the quality of the research, several trustworthiness strategies were applied. 

Credibility was strengthened through triangulation of multiple data sources and member 

checking, where participants reviewed the researchers’ interpretations. Transferability was 

supported by providing detailed descriptions of the research setting and participants. 

Dependability was ensured through an audit trail documenting all research procedures and 

analytical decisions. Confirmability was enhanced by maintaining reflexive journals that 

helped reduce researcher bias and ensured that the findings were based on the collected data 

rather than personal assumptions (Lincoln & Guba, 1985). 

Ethical standards were carefully followed throughout the study. All participants gave 

informed consent before taking part in the research. Their identities were protected through the 

use of pseudonyms, and all research data were securely stored and used only for academic 

purposes. Participants were also informed that they could withdraw from the study at any time 

without any negative consequences. 

The analysis was guided by an integrated theoretical framework combining deep 

learning pedagogy, humanistic learning theory, and AI-supported pedagogy. Deep learning 

emphasizes meaningful understanding, reflection, and the application of knowledge (Fitrah et 

al., 2025). Humanistic learning theory highlights the importance of emotional development, 

positive relationships, and student-centered learning (Rogers, 1969). AI-supported pedagogy 

views technology as a tool that supports teacher reflection and instructional decision-making 

rather than replacing human interaction (Jose et al., 2025). Combining these three perspectives 

enabled the researchers to understand how cognitive, emotional, and technological factors work 

together to support pedagogical transformation in madrasah education. 

FINDING AND DISCUSSION 

FINDING 

The analysis reveals a coherent pattern of pedagogical transformation as teachers integrate 

Love-Based Curriculum (KBC) with deep learning principles. Across data sources, four 
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interrelated themes emerge: (1) a shift toward meaningful and inquiry-oriented learning, (2) 

the enactment of relational and affective pedagogy grounded in compassion, (3) the 

development of reflective professional practices, and (4) the use of technology as a support for 

pedagogical decision-making. These themes collectively indicate a move from procedural, 

content-driven instruction to a more holistic, human-centered approach to teaching and 

learning. 

First, there is a clear shift from content coverage to meaningful learning. Observations 

and lesson documents show that teachers increasingly design tasks that require interpretation, 

connection, and application rather than recall. Classroom discourse moves from monologic 

explanation to dialogic engagement, where students are invited to question, justify, and relate 

concepts to real-life contexts. For example, teachers incorporate problem-based prompts and 

reflective questioning to deepen conceptual understanding. This shift is not uniform across all 

participants; however, even those at earlier stages demonstrate an emerging awareness that 

“finishing the syllabus” is less important than ensuring that students grasp underlying ideas. 

As a result, lessons become more structured around learning intentions and success criteria 

linked to understanding, not merely task completion. 

Second, the integration of love-based values reconfigures classroom relationships and 

interactional norms. Teachers consistently report prioritizing empathy, respect, and care in their 

instructional decisions, which is corroborated by observation data showing more inclusive 

participation patterns and supportive feedback. Practices such as acknowledging students’ 

emotional states, allowing flexible pacing, and using affirming language are evident across 

classrooms. This relational orientation contributes to a psychologically safe learning 

environment where students are more willing to take intellectual risks and engage in discussion. 

Importantly, the enactment of compassion is not limited to affective gestures; it also shapes 

pedagogical choices, such as differentiating tasks and providing scaffolded support for 

struggling learners. 

Third, teachers exhibit growing reflective capacity and pedagogical awareness. 

Interview data indicate that participants increasingly engage in systematic reflection on lesson 

effectiveness, student responses, and their own instructional decisions. This is visible in the use 

of brief post-lesson reflections and peer discussions to evaluate what worked and why. 

Reflection is often anchored in student evidence—such as misconceptions identified during 

class or patterns observed in student work—indicating a shift toward evidence-informed 

practice. However, the depth of reflection varies: while some teachers move toward critical 

reflection (questioning assumptions and redesigning tasks), others remain at a descriptive level 

(reporting what occurred without deeper analysis). This variation suggests an ongoing 

developmental trajectory in professional learning. 

Fourth, technology functions as a facilitative tool for documentation, feedback, and 

reflection rather than as a driver of instruction. Teachers use simple digital tools to collect 

student responses, track participation, and store reflective notes. In several cases, technology 

supports formative assessment by enabling quick aggregation of student understanding, which 

informs immediate instructional adjustments. Notably, participants emphasize that technology 

enhances their ability to “see” learning processes but does not replace the relational core of 

teaching. This aligns with a human-centered orientation in which digital tools augment, rather 

than substitute, pedagogical judgment. 

Despite these positive developments, the data also reveal implementation challenges. 

A recurring issue is the lack of a systematic curriculum management structure that explicitly 

integrates KBC and deep learning across planning, implementation, and evaluation cycles. 
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Teachers often rely on individual initiative, leading to variability in practice. Additionally, 

there are conceptual ambiguities surrounding “deep learning,” with some participants 

conflating it with the use of technology or with simply increasing task difficulty. Time 

constraints and administrative demands further limit opportunities for sustained reflection and 

collaborative planning. These constraints suggest that while pedagogical transformation is 

underway, it remains fragile and uneven without stronger institutional alignment. 

Taken together, the findings indicate that integrating love-based values with deep 

learning catalyzes a reorientation of pedagogy toward meaning, relationships, and reflection. 

The transformation is most visible where these elements are coherently aligned—when 

teachers design for understanding, enact compassionate interactions, and use evidence to 

inform iterative improvement. Where alignment is partial, practices tend to revert to procedural 

routines, underscoring the importance of systemic support. 

Table 1 Theme Core Description Empirical Indicators Implications for Practice 

Theme Core Description Empirical Indicators Implications for Practice 

Meaningful, 

inquiry-oriented 

learning 

Shift from content 

coverage to conceptual 

understanding and 

application 

Dialogic teaching; problem-

based tasks; explicit learning 

intentions; real-life 

connections 

Prioritize depth over breadth; 

design tasks that require 

reasoning and transfer 

Love-based 

relational 

pedagogy 

Integration of empathy, 

respect, and care in 

instructional interactions 

Inclusive participation; 

affirming feedback; flexible 

pacing; differentiated support 

Build psychologically safe 

classrooms; embed values in 

pedagogical decisions 

Reflective 

professional 

practice 

Increased use of 

evidence-informed 

reflection to improve 

teaching 

Post-lesson reflections; use of 

student evidence; peer 

discussion 

Develop structured reflection 

routines; move from 

descriptive to critical 

reflection 

Technology as 

pedagogical 

support 

Use of digital tools to 

enhance feedback, 

documentation, and 

reflection 

Quick formative assessment; 

data aggregation; reflective 

logs 

Position technology as 

augmentation of teacher 

judgment, not replacement 

Structural and 

conceptual 

challenges 

Incomplete institutional 

alignment and varying 

teacher readiness 

Fragmented implementation; 

ambiguity of “deep learning”; 

time constraints 

Strengthen curriculum 

management systems; 

provide targeted professional 

development 

Source: Analyzed by the researchers (2026) 

DISCUSSION 

This study provides a broader understanding of how the Love-Based Curriculum (KBC) and 

deep learning work together to transform teaching and learning in madrasah education. The 

findings show that these two approaches should not be seen as separate methods that are simply 

combined. Instead, they support each other and create a learning environment that is more 

meaningful, reflective, and centered on students. The results also show that successful 

pedagogical transformation depends on three important elements: meaningful relationships 

between teachers and students, deep and reflective learning, and the thoughtful use of 

technology. At the same time, the study identifies several institutional challenges that influence 

whether these changes can continue over time. 

First, the findings show that teachers are moving away from traditional teaching that 

focuses mainly on completing curriculum content. Instead, they are beginning to create 
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learning experiences that encourage students to ask questions, solve problems, think critically, 

and connect new knowledge with their own experiences. This finding supports previous studies 

that describe deep learning as a process of developing conceptual understanding and 

transferring knowledge to different situations (Gkintoni et al., 2025). However, this study adds 

an important new perspective. Deep learning is not only about using better teaching strategies 

or asking students more difficult questions. It also depends on the quality of relationships in 

the classroom. Students learn more deeply when they feel respected, trusted, and emotionally 

supported by their teachers. 

The classroom observations showed that teachers who consistently demonstrated 

empathy, patience, and respect created learning environments where students felt comfortable 

expressing opinions, asking questions, and making mistakes. In these classrooms, students 

participated more actively in discussions and were more willing to explore new ideas without 

fear of being judged. These findings support sociocultural learning theory, which explains that 

learning develops through social interaction and collaboration with others (Vygotsky, 1978). 

They are also consistent with research showing that dialogic teaching improves students' 

higher-order thinking skills by encouraging discussion, reasoning, and reflection (García-

Carrión et al., 2020). Therefore, this study suggests that deep learning should not be viewed 

only as a cognitive process. Instead, it should be understood as relationally mediated learning, 

where supportive relationships between teachers and students create the conditions for deeper 

understanding. This perspective expands previous literature, which often describes deep 

learning mainly as a cognitive or instructional approach without paying sufficient attention to 

the importance of classroom relationships. 

Second, the implementation of the Love-Based Curriculum demonstrates that 

compassion is not simply an educational value or moral principle. Instead, compassion 

becomes an important teaching strategy that directly influences how teachers design and 

deliver learning activities. Teachers in this study practiced love-based education by giving 

additional support to students who needed it, adjusting learning activities according to students' 

abilities, allowing flexible learning time, and providing encouraging feedback instead of 

focusing only on mistakes. These practices helped students become more confident and more 

willing to participate in classroom learning. 

These findings are consistent with humanistic learning theory, which emphasizes that 

empathy, respect, and unconditional positive regard are essential conditions for meaningful 

learning (Rogers, 1969; Maslow, 1970). They also agree with more recent studies on social-

emotional learning and culturally responsive pedagogy, which argue that students' emotional 

well-being, identity, and sense of belonging strongly influence their motivation and academic 

achievement (Bennouna et al., 2021). However, this study goes one step further by showing 

that compassion also influences teachers' instructional decisions. Teachers used compassion 

when deciding how to organize classroom activities, how much support to provide, how to 

scaffold difficult tasks, and how to respond to students' learning challenges. In other words, 

compassion became part of the teaching process itself rather than simply being an additional 

moral message. This finding contributes to the growing literature on compassion-centered 

education by providing practical evidence from an Islamic educational setting, where spiritual, 

ethical, and academic goals are closely connected. 

Third, the study highlights the role of technology as a tool that supports teacher 

reflection rather than replacing teachers. Consistent with recent studies on artificial intelligence 

in education, teachers used digital technology to collect evidence of student learning, monitor 

student progress, provide timely feedback, and improve lesson planning (Blundell, 2021; 
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Mejeh et al., 2024). Importantly, technology was not used to make teaching decisions 

automatically. Instead, teachers continued to use their professional judgment while using 

digital tools to better understand students' needs. 

This finding challenges the idea that technology alone can improve education. Instead, 

it supports the concept of human-in-the-loop, where technology assists teachers while teachers 

remain responsible for making instructional decisions. Technology helped teachers identify 

learning difficulties more quickly, evaluate student progress more accurately, and reflect on 

the effectiveness of their teaching practices. These findings are also consistent with the 

Technological Pedagogical Content Knowledge (TPACK) framework, which emphasizes that 

technology should be integrated with sound pedagogy and subject knowledge rather than being 

used independently (Adipat, 2021). This study extends the TPACK perspective by showing 

that technology should also support ethical and caring relationships between teachers and 

students. Therefore, the greatest value of technology lies not in automating teaching but in 

strengthening teachers' reflective practice and improving learning quality. 

Although the study found many positive changes, it also identified several important 

challenges. One major challenge was the lack of a clear curriculum management system that 

fully integrates the Love-Based Curriculum with deep learning. As a result, implementation 

varied among teachers, and many practices depended on individual commitment rather than 

school-wide policies. This finding is consistent with curriculum research showing that 

successful educational change requires strong alignment between curriculum planning, 

classroom implementation, and assessment systems (Khan et al., 2025). Without this 

alignment, innovative teaching practices are difficult to sustain over time. 

Another challenge was that some teachers had different understandings of what deep 

learning actually means. Some participants believed that deep learning simply involved giving 

students more difficult assignments or using digital technology more frequently. Others 

understood deep learning as reflective and inquiry-based learning. These different 

interpretations created inconsistency in classroom practice and suggest the need for shared 

professional understanding and continuous teacher training. The findings also showed 

differences in teachers' reflective abilities. While some teachers critically analyzed their 

teaching and continuously improved their instructional practices, others mainly described 

classroom activities without deeply reflecting on student learning or teaching effectiveness. 

This finding suggests that teacher professional development should focus not only on 

instructional techniques but also on developing reflective thinking and professional inquiry 

(Sherwood, 2024). 

From a theoretical perspective, this study proposes an integrated framework connecting 

the Love-Based Curriculum, deep learning, and technology-supported pedagogy. In this 

framework, love-based values create supportive classroom conditions such as trust, empathy, 

inclusion, and respect. These conditions enable teachers to implement deep learning more 

effectively through inquiry, reflection, collaboration, and meaningful knowledge construction. 

Technology then strengthens this process by providing information that helps teachers evaluate 

learning and make better instructional decisions. Together, these three elements create a 

comprehensive model of pedagogical transformation that connects cognitive development, 

emotional support, ethical values, and technological innovation. This integrated framework 

provides a stronger explanation than previous studies, which often examine these components 

separately. 

The findings also have important practical implications for madrasahs and other 

educational institutions. Schools that wish to promote deep learning should not focus only on 
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introducing new teaching methods or digital technologies. They should also build a school 

culture that values empathy, compassion, respect, and meaningful teacher–student 

relationships. Curriculum guidelines, classroom observation instruments, and teacher 

professional development programs should explicitly combine cognitive learning goals with 

relational and ethical values. In addition, schools should develop simple data systems that help 

teachers monitor student progress and reflect on learning without creating unnecessary 

administrative work. School leaders also play a critical role by providing professional support, 

encouraging teacher collaboration, allocating time for reflective discussions, and creating a 

culture where continuous learning and improvement are valued. 

Overall, this study shows that effective pedagogical transformation depends on the 

integration of three closely connected elements: meaningful relationships, deep learning, and 

reflective use of technology. Deep learning becomes more effective when students experience 

compassion, trust, and emotional support from their teachers. Technology contributes most 

when it strengthens teachers' reflection and decision-making rather than replacing human 

interaction. Finally, strong curriculum management and supportive school leadership are 

essential to ensure that these innovative teaching practices can continue, expand, and improve 

over time. 

CONCLUSION 

 

This study demonstrates that the integration of Love-Based Curriculum (KBC) and deep 

learning fosters a meaningful shift in pedagogical practice from content-oriented instruction 

toward reflective, student-centered, and humanistic learning. The findings indicate that deep 

learning is not solely a cognitive process but is relationally mediated through values such as 

empathy, care, and respect. When these values are embedded in classroom interactions, they 

create conditions that support critical inquiry, student engagement, and meaningful 

understanding. Furthermore, technology plays a complementary role by enhancing reflection 

and evidence-based decision-making rather than replacing the teacher’s pedagogical function. 

This positions pedagogical transformation as an alignment of cognitive depth, relational values, 

and reflective practice. 

From a policy perspective, the study underscores the importance of systematically 

integrating humanistic values into curriculum frameworks, teacher standards, and evaluation 

systems. The implementation of love-based pedagogy should not rely on individual initiative 

but must be institutionally supported through clear guidelines and professional development 

programs. Teacher training should emphasize reflective practice, collaborative learning, and 

the integration of ethical and relational dimensions in teaching. At the school level, leadership 

plays a critical role in fostering a culture of trust, inquiry, and continuous improvement by 

providing space for collaboration, reflection, and pedagogical innovation. 

In practice, the findings suggest that effective pedagogical transformation requires a 

balanced integration of human-centered teaching and technology-supported reflection. Schools 

should prioritize the use of digital tools that enhance formative assessment and teacher 

reflection while maintaining the centrality of human interaction in learning. Although this study 

is context-specific, it offers a conceptual foundation for future research on integrating value-

based education and deep learning in diverse educational settings. Ultimately, the study 

highlights that the future of education lies in harmonizing technological advancement with the 

preservation of human values, ensuring that learning remains both intellectually rigorous and 

deeply meaningful. 
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